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CHAPTER 1
INTRODUCTION
I t  i s  well t o  'do good* t o  o t h e r s ,  bu t  i t  i s  much b e t t e r  t o  do 
t h i s  by secur ing  f o r  them th e  ' f reedom' which makes i t  p o s s ib le  
f o r  them t o  g e t  along in  a f u t u r e  without  such a l t r u i s m  from 
o th e r s .
S t a l l i n g s ,  1975 p .  41
Many w il l  agree t h a t  t h e  g r e a t e s t  wealth of t a l e n t  l i e s  with the  
i n t e l l e c t u a l l y  g i f t e d  and t a l e n t e d  i n d i v id u a l .  They a re  t h e  n a t i o n ' s  
p o t e n t i a l  l e a d e r s ,  i n v e n to r s ,  and problem s o lv e r s .  The b e l i e f  t h a t  
s o c i e t y  wil l  b e n e f i t  from th e  work of  th e s e  r e l a t i v e l y  few persons  has 
served  as a s t imulus  f o r  t h e  re surg ing  i n t e r e s t  in  address ing  th e  educa­
t i o n a l  needs of  g i f t e d  and t a l e n t e d  c h i l d r e n .
While much i s  known about t h e  g i f t e d  c h i l d ,  and about  t h e  d isadvan­
taged  c h i l d ,  comparat ively  l i t t l e  i s  known about th e  disadvantaged  g i f t e d  
you th .  There i s  a s c a r c i t y  of  research  a v a i l a b l e  concerning t a l e n t e d  and 
g i f t e d  c h i ld r e n  among disadvantaged groups (Gowan, 1968; Widdup, 1980).
An enormous ind iv idua l  and s o c i e t a l  l o s s  occurs when c h i ld r e n  a re  not
d iscovered  and t h e i r  t a l e n t s  nur tu red  (Marland,  1972; Gal lagher ,  1975). 
Passow (1972, p.  24) w r i t e s  t h a t :
There i s  a f i rm b e l i e f  t h a t  c h i ld r e n  from low-income, e t h n i c ,
and r a c i a l  minor i ty  groups r e p re s e n t  t h e  n a t i o n ' s  l a r g e s t  
unmined source  of  t a l e n t .  Aside from th e  humanitarian aspec t s  
o f  overcoming pover ty  and d i s c r i m i n a t i o n ,  a s ide  from th e  moral 
va lues  in  prov id ing  equal oppo r tun i ty  f o r  a l l ,  t h e  n a t i o n ' s
8
9w elfa re  and su rv iva l  depends on i t s  success  in  i d e n t i f y i n g  and 
and nutu r ing  t a l e n t s  of  many kinds wherever they  may be found.  
E f fo r t s  t o  i d e n t i f y  th e se  s tuden t s  and a id  in  t h e i r  development have 
been l im i t e d  in  t h e  p a s t  (Gallegos ,  1973). But t h e r e  has been a gradual 
i n c re a s e  and ga in  in  momentum in  th e  r e co g n i t io n  t h a t  t h e r e  a r e  g i f t e d  
c h i ld r e n  in  a l l  c u l t u r a l  and socio-economic groups.  In a d d i t i o n  t o  t h i s  
t h e r e  i s  a developing consciousness  regarding how t o  e f f e c t i v e l y  educate 
and c u l t i v a t e  d isadvantaged g i f t e d  s tu d e n t s  once they have been i d e n t i ­
f i e d .
C r e a t i v i t y  has r e c e n t ly  been viewed as a way of  i d e n t i f y i n g  g i f t e d ­
ness in  d isadvantaged  c h i ld r e n  (Johnson,  1976; Bruch, 1975).  I t  i s  seen 
as  an a t t r a c t i v e  a l t e r n a t i v e  t o  i n t e l l i g e n c e  t e s t i n g  which i s  cons idered 
by many as having over tones  of  c u l t u r a l  b i a s  (Swensen, 1978; H i l l i a r d ,  
1976).  Houston (1973) in  a s tudy of  s t o r y - r e p e a t i n g  a b i l i t y  found t h a t  
poor t e s t  performance by di sadvantaged c h i ld r e n  was a c t u a l l y  a r e s u l t  of  
t h e i r  c r e a t i v e  th in k in g  a b i l i t y .  C r e a t i v i t y  according  t o  Smith (1965) 
and Torrance (1971) occurs  t o  a high degree among t h i s  group.  The c rea ­
t i v e  p o s i t i v e s  possessed  by th e s e  c h i ld r e n  should be recognized and used 
as  a v e h i c le  f o r  help ing  them t o  maximize a l l  of  t h e i r  p o t e n t i a l s .
Providing f o r  a f f e c t i v e  as well as  c o g n i t i v e  growth of  s tuden t s  
should be i n t e g r a t e d  i n t o  th e  t o t a l  school program. One a rea  of  concern 
i s  th e  need t o  unders tand  th e  general  problems faced by t h e  d isadvantaged 
g i f t e d  s tu d e n t .  Which of  th e se  problems t h e  s tu d en t  needs counsel ing  in  
t h e  most i s  th e  second a rea  of  concern .  Group counsel ing has been advo­
ca ted  as a method o f  working with  d isadvantaged s tu d e n t s  (Schae f fe r  and
10
Von Nessen, 1968; Duncan and Gadza, 1963).  Counseling t o  improve s e l f -  
concepts  and b u i ld  le ad e r sh ip  s k i l l s  may b e t t e r  p repa re  disadvantaged 
g i f t e d  s tuden t s  f o r  holding f u tu r e  l e ad e r s h ip  r o l e s .
Because concen t ra ted  e f f o r t s  t o  i d e n t i f y  disadvantaged s tu d e n t s  of 
high i n t e l l e c t u a l  a b i l i t y  have only taken  p lace  in  recen t  y e a r s ,  l i t t l e  
has been w r i t t e n  or  at tempted  in  t h e  a rea  of  counsel ing  t h i s  s p e c i f i c  
group.  This research  p r o j e c t  i s  an e f f o r t  t o  provide g r e a t e r  awareness 
and unders tand ing ,  as well as  add i t io n a l  knowledge of  t h i s  a rea  of  con­
cern  facing  educa tion .
Statement of  the  Problem
The purpose of  t h i s  s tudy i s  t o  answer th e  fo l lowing q ues t ions :
1. Will p a r t i c i p a t i o n  in  a program o f  s t r u c t u r e d  group counseling 
a f f e c t  the  s e l f - c o n c e p t  t e s t  scores  and l e ade r sh ip  t e s t  scores  of  d i s ­
advantaged g i f t e d  elementary s tu d en t s?
2. A f te r  p a r t i c i p a t i n g  in  a program of s t r u c t u r e d  group coun­
s e l i n g ,  w il l  high c r e a t i v e  s tu d e n t s  ach ieve a g r e a t e r  gain  in  s e l f -  
concept  and l e ad e r s h ip  t e s t  scores  than  low c r e a t i v e  disadvantaged g i f t e d  
s tuden ts?
3.  Is t h e r e  a s i g n i f i c a n t  r e l a t i o n s h i p  between c r e a t i v e  th ink ing  
a b i l i t y ,  s e l f - c o n c e p t ,  and l e a d e r s h ip  s k i l l s  o f  di sadvantaged  g i f t e d  s t u ­
dents?
Theore t ica l  Ra t iona le
Many p e r s o n a l i t y  t h e o r i s t s  have th e  b e l i e f  t h a t  man can make worth­
while  c o n t r i b u t i o n s  t o  s o c i e t y  and s e l f  when he i s  func t ion ing  a t  h is
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f u l l e s t  p o t e n t i a l .  The f u l l y  func t ion ing  person according  t o  Carl Rogers 
i s  c r e a t i v e ,  al lows f u l l  o u t l e t  of p o t e n t i a l s  and has a p o s i t i v e  
s e l f  regard :
When man i s  l e s s  than  f u l l y  man . . . then indeed we have too  
o f t e n  reason t o  f e a r  h is  behav ior ,  as  th e  p r e s e n t  world s i t u a ­
t i o n  t e s t i f i e s .  But when he i s  most f u l l y  man, when he i s  h is  
complete organism . . . then he i s  t o  be t r u s t e d ,  then  h i s  
behavior  i s  c o n s t r u c t i v e  (1961, p.  105).
In h i s  t h e o ry ,  Erich Fromm (1947) holds t h a t  man has a p roduc t ive  
o r i e n t a t i o n ,  which i s  a mode of  r e l a t e d n e s s  t o  t h e  world in  which one 
develops  and u t i l i z e s  h is  p o t e n t i a l i t i e s  as  f u l l y  as p o s s i b l e .  
S i m i l a r l y ,  Maslow's (1970) " s e l f - a c t u a l i z a t i o n "  means f u l f i l l i n g  o n e ' s  
g e n e t i c  p o t e n t i a l ,  growing t o  t h e  f u l l e s t .  I t  i s  t h e  f u l l  use of 
t a l e n t s ,  c a p a c i t i e s ,  and p o t e n t i a l s .  This s t a t e  of  s e l f - a c t u a l i z a t i o n  i s  
achieved through a process  of "h ea l th  growth" in  which f a c t o r s  such as 
i n t e l l e c t u a l ,  emot iona l ,  and soc ia l  competencies p lay  a c r i t i c a l  p a r t .
Carl Jung (1964) w r i t e s  t h a t  t h e  in d i v id u a t io n  p rocess  i s  the  
development and growth of  th e  person .  Given th e  p roper  c o n d i t i o n ,  t h e r e  
i s  a na tu ra l  unfo ld ing .  J u s t  as a seed needs l i g h t  and moisture  t o  grow 
in t o  a p a r t i c u l a r  p l a n t  o r  t r e e ,  so a l s o  a human being r e q u i r e s  favo rab le  
c o n d i t io n s  t o  become what he can become. With man, however, t h e r e  i s  a 
d i f f e r e n c e :  The ego must p a r t i c i p a t e  i f  f u l l n e s s  of  growth i s  t o  be
achieved .  Only a c e r t a i n  amount of  growth occurs n a t u r a l l y .  One must 
work to  p e r f e c t  a t a l e n t .  A man with a t a l e n t  f o r  a r t  w il l  only develop 
i t  i f  he recognizes  i t  and consc ious ly  works t o  express  and p e r f e c t  i t .
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The undiscovered o r  underachieving g i f t e d  s tuden t  has not been given 
an oppor tun i ty  fo r  maximum development of  t a l e n t s .  Many disadvantaged 
c h i ld r e n  f a l l  i n t o  th e  ca tegory  of  th e  under-developed.  The c h i ld  who 
ach ieves  a hea l thy  and p o s i t i v e  s e l f - c o n c e p t  as  well as  f u l f i l l i n g  h is  
l e a d e r s h ip  p o t e n t i a l  w i l l  be ab le  as an a d u l t  t o  c o n t r i b u t e  t o  s o c i e t y  in  
c o n s t r u c t iv e  and b e n e f i c i a l  ways. Much of t h e  r e s p o n s i b i l i t y  f o r  helping 
them t o  do t h i s  l i e s  with t h e  schools .
General Hypotheses
1. There wil l  be a s i g n i f i c a n t l y  g r e a t e r  in c re a s e  in  s e l f - c o n c e p t  
and l e ad e r s h ip  s k i l l s  f o r  disadvantaged  g i f t e d  s tu d e n t s  who p a r t i c i p a t e  
in  a program of  s t r u c t u r e d  group counsel ing compared t o  those  who do not .
2.  Among s tuden t s  who p a r t i c i p a t e  in  a program o f  s t r u c t u r e d  group
counse l ing ,  t h e r e  w i l l  be a s i g n i f i c a n t l y  g r e a t e r  i n c re a s e  in  s e l f -  
concept  and l e ad e r s h ip  s k i l l s  f o r  high c r e a t i v e  s tu d e n t s  compared t o  low 
c r e a t i v e  s tu d e n t s .
3. There w i l l  be a s i g n i f i c a n t  r e l a t i o n s h i p  between c r e a t i v e
th in k in g  a b i l i t y ,  s e l f - c o n c e p t ,  and le a d e r s h ip  s k i l l s  of  disadvantaged  
g i f t e d  s tu d e n t s .
Research Hypotheses
1. There w i l l  be a s i g n i f i c a n t l y  higher mean ga in  score  on s e l f -
concept  f o r  di sadvantaged g i f t e d  s tuden t s  who p a r t i c i p a t e  in  a program of 
s t r u c t u r e d  group counsel ing  compared t o  th e  con t ro l  group as measured by 
t h e  P i e r s - H a r r i s  C h i l d r e n ' s  Self-Concept  Scale (PHCSCS).
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2. There w il l  be a s i g n i f i c a n t l y  h ighe r  mean ga in  sco re  on l e a d e r ­
sh ip  fo r  disadvantaged g i f t e d  s tuden t s  who p a r t i c i p a t e  in  a program of 
s t r u c t u r e d  group counse ling  compared to  th e  con t ro l  groups as measured by 
t h e  Scales  f o r  Rating t h e  Behavioral C h a r a c t e r i s t i c s  of  Super io r  Stu­
d e n t s , Pa r t  IV, Leadership C h a r a c t e r i s t i c s  (SRBCSS).
3.  There w il l  be a s t a t i s t i c a l l y  s i g n i f i c a n t  c o r r e l a t i o n  between 
c r e a t i v e  th in k in g  t e s t  s c o r e s ,  s e l f - c o n c e p t  t e s t  s c o r e s ,  and le a d e r s h ip  
t e s t  scores  f o r  disadvantaged g i f t e d  s tuden t s  w i th in  t h e  experimental  and 
con t ro l  groups as measured by th e  (a)  Torrance Tests  o f  C rea t ive  Thinking 
(TTCT), (b) PHCSCS, and (C) SRBCSS, Par t  IV, Leadership C h a r a c t e r i s t i c s .
4.  Within th e  experimental  group on ly ,  th e  high c r e a t i v e  s tuden t s  
w i l l  have a s i g n i f i c a n t l y  h igher  mean gain score  on s e l f - c o n c e p t  than 
w i l l  t h e  low c r e a t i v e  s tu d en t s  as  measured by th e  PHCSCS.
5. Within th e  experimental group on ly ,  th e  high c r e a t i v e  s tuden t s  
w i l l  have a s i g n i f i c a n t l y  h igher  mean ga in  sco re  on l e a d e r s h ip  th a n  w i l l  
t h e  low c r e a t i v e  s tu d e n t s  as measured by th e  SRBCSS, Par t  IV, Leadership 
C h a r a c t e r i s t i c s .
D e f in i t io n  of  Terms
For t h e  purpose o f  t h i s  s tudy the  fo l lowing d e f i n i t i o n s  have been 
s e l e c t e d :
Crea t ive  t h in k in g  -  i s  def ined  by Torrance (1973; 1977) as a natura l  
human process  in  which a person becomes aware of a problem, d i f f i c u l t y ,  
o r  gap in  in form ation  f o r  which he has no lea rned  responses :  Searches
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f o r  p o s s i b l e  s o lu t i o n s  from his  own p a s t  exper iences  and those  of  o t h e r s ;  
fo rmula tes  hypotheses about p o s s i b l e  s o lu t i o n s  and t e s t s  them; modi f ies  
them and r e t e s t s  them; and communicates t h e  r e s u l t s  t o  o t h e r s .  The end 
product  may be v e r b a l ,  nonverbal ,  co n c re te ,  and /o r  a b s t r a c t .
Disadvantaged g i f t e d  s tuden t  - A disadvantaged g i f t e d  s tuden t  s h a l l  
be i d e n t i f i e d  as "economically disadvantaged"  through a t tendance  a t  a
school des igna ted  as  " T i t l e  I . "  Schools o r  " t a r g e t  areas"  l i s t e d  under
T i t l e  I o f  t h e  Elementary and Secondary Education Act of  1965 (ESEA) are  
s e l e c t e d  by th e  loca l  educa t ion  agency under federa l  g u i d e l in e s .  The 
requirements f o r  T i t l e  I s t a t u s  a r e  as fo l low s :  To be e l i g i b l e ,  a school 
must serve  an a t tendance  a rea  con ta in ing  a high co n c e n t ra t io n  o f  c h i ld r e n  
from low income f a m i l i e s .  This may be determined by choosing a s in g l e  
d a t a  source ( e . g . ,  census da ta  o r  AFDC da ta )  o r  by us ing a combination of  
sources .  Secondary sources  t h a t  may be used inc lude  h e a l t h ,  housing,  
f r e e  lunch ,  employment s t a t i s t i c s ,  o r  a loca l  survey.  Although th e  
agency chooses i t s  da ta  sources  according t o  i t s  own c i rcum s tances ,  i t  
must apply t h e  same c r i t e r i a  d i s t r i c t - w i d e .  The agency determines  f o r  
each school both th e  number of c h i l d r e n  from low income f a m i l i e s  and the  
average percentage o f  c h i ld r e n  from such f a m i l i e s .  I t  ranks t h e  schools 
by number and by percen tage  of c h i ld r e n  and compares th e s e  f i g u r e s  with
t h e  d i s t r i c t  averages in  both c a t e g o r i e s .  E l ig ib l e  schools  a re  then
determined .  Sometimes r e f e r r e d  t o  as e d u c a t io n a l ly  depr ived o r  educa­
t i o n a l l y  d isadvan taged ,  some of  th e s e  c h i l d r e n  may speak a language o th e r  
than  English o r  may be v ic t ims  of  inadequa te  h e a l th  c a r e ,  o r  lack  of  
p roper  n u t r i t i o n  which hampers t h e i r  mental and physica l  development as 
well as  educa tional  performance.
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A g i f t e d  s tuden t  i s  t h a t  s tuden t  who has s a t i s f i e d  t h e  c r i t e r i a  s e t  
f o r t h  by th e  Chesapeake Public  Schools Gifted and Talented Program and 
has been i d e n t i f i e d  as g i f t e d  and t a l e n t e d  through s tandard  i d e n t i f i c a ­
t i o n  procedures .  These procedures  a re  as fo l low s :  The s tuden t  must be
nominated by a t e a c h e r  o r  h i s  or  her  p a r e n t s .  He o r  she must then  take
t h e  Cognit ive A b i l i i t e s  Test  and th e  Welsh F igure Preference  T e s t . An
Adjec t ive  C heck l i s t  i s  completed f o r  th e  s tuden t  by t h e  t e a c h e r .  All
sco res  along with th e  s t u d e n t ' s  reading placement and any o th e r  p e r t i n e n t  
in form ation  i s  recorded on a Gifted Academic Matrix and run through a 
l o c a l l y  developed p r e d i c t i o n  equa t ion .  This equat ion  g ives  a s i n g le  
sco re  t h a t  i s  made up of  a l l  t h e  da ta  c o l l e c t e d .  Each s tu d en t  i s  i n d i v i ­
d u a l ly  reviewed by an e l i g i b i l i t y  committee t o  determine f i n a l  p la c e ­
ment.
For t h e  purposes of  t h i s  s tu d y ,  a di sadvantaged g i f t e d  s tu d e n t  i s  
de f ined  as t h a t  s tuden t  who meets a l l  of  t h e  above requi rements .
Leadership - Leadership r e f e r s  t o  th e  unusual a b i l i t i e s ,  s k i l l s ,  and 
s e n s i t i v i t i e s  fo r  in f lu en c in g  o th e r s  toward t h e  a t ta inm en t  of  s o c i a l l y ,  
va lu ab le  g o a l s .
S e l f -concep t  -  according t o  Byrne (1974) ,  s e l f - c o n c e p t  may be 
def ined  as t h e  t o t a l  c o l l e c t i o n  of  a t t i t u d e s ,  v a l u e s ,  and judgments an 
ind iv idua l  holds with  re s p e c t  t o  h i s  behav ior ,  h is  a b i l i t y ,  h i s  body, and 
h i s  worth as a person—in  s h o r t ,  how he pe rce ives  and e v a lu a te s  h im se l f .
L im i ta t ions  o f  th e  I n v e s t i g a t i o n
This s tudy was l im i t e d  t o  f i f t h - a n d  s ix th - g r a d e  s tu d e n t s  i d e n t i f i e d  
as p o t e n t i a l l y  g i f t e d  and t a l e n t e d  and who a t tended  a T i t l e  I elementary
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school of  s i g n i f i c a n t l y  high popula t ion  of  economically disadvantaged 
c h i l d r e n .  Result s  swhould be gene ra l ize d  only to  s tu d en t s  of  s i m i l a r  
schools and backgrounds.
CHAPTER 2
REVIEW OF RELATED LITERATURE
This chap te r  reviews the  l i t e r a t u r e  p e r t i n e n t  t o  th e  p re s en t  s tudy 
of disadvantaged g i f t e d  elementary s tu d e n t s .  The review i s  d iv ided  i n t o  
th e  fol lowing s e c t i o n s :
1. The di sadvantaged  g i f t e d  in  educa t ion ;
2.  C r e a t i v i t y  and t h e  disadvantaged g i f t e d ;
3.  Se l f -concep t  and th e  disadvantaged g i f t e d ;
4.  Leadership p o t e n t i a l  and th e  disadvantaged  g i f t e d ;
5. Counseling th e  d isadvantaged g i f t e d ;  and,
6.  Summary s ta tement
The Disadvantaged Gifted in  Education
Not u n t i l  r e ce n t ly  have t h e r e  been e f f o r t s  t o  p rovide  f o r  t h a t  small 
segment of  th e  p o p u la t io n ,  the  g i f t e d  and t a l e n t e d  s tu d e n t .  I f  t h e r e  has 
been an i n a b i l i t y  or  unwil l ingness  t o  provide f o r  t h e  p a r t i c u l a r  needs 
o f  t h e  g i f t e d ,  t h i s  n eg lec t  has been even more widespread among d isadvan­
taged  and m inor i ty  groups (Passow, 1972).
Disadvantaged,  according  t o  Brickman and Lehrer  (1972) inc ludes  a 
v a r i e t y  of  persons  who have not been able  t o  enjoy c u l t u r e  and educa tion  
t o  t h e  f u l l e s t  on account  of  var ious  d i s a b i l i t i e s  whether s o c i a l ,  id e a lo -  
g i c a l ,  r e l i g i o u s ,  economic, or  any o th e r  o r i g i n .  Baldwin (1978) views 
th e  disadvantaged as th o se  who a r e  depr ived of t h e  oppo r tun i ty  t o  develop 
t h e i r  mental c a p a c i t i e s  because of  c u l t u r a l  d i v e r s i t y — a cond i t ion  of
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r a c i a l ,  e t h n i c ,  language,  or  physical  d i f f e r e n c e  from a dominant c u l t u r e ;  
socio-economic d e p r i v a t io n ;  o r  geographical  i s o l a t i o n .
The n a t i o n ' s  l a r g e s t  untapped source of human i n t e l l i g e n c e  and 
c r e a t i v i t y  i s  t o  be found among t h e  l a rg e  numbers of  d isadvantaged  i n d i ­
v id u a l s  ( R e n z u l l i ,  1971; Torrance,  1978). Passow (1972) has w r i t t e n ,  in 
a p o s i t i o n  paper  prepared  f o r  t h e  White House Conference on Children and 
Youth (1960) ,  t h a t  one of  th e  most p re s s in g  problem a re a s  in  educa t ion  of  
t h e  g i f t e d  and t a l e n t e d  was improvement of  procedures  f o r  l o c a t in g  the se  
s tu d en t s  a t  an e a r l y  age t o  p reven t  nega t ive  a t t i t u d e s ,  l e a rn ing  
p a t t e r n s ,  and s e l f - c o n c e p t s  from forming and choking h i s  a b i l i t i e s .
Gifted and t a l e n t e d  c h i ld r e n  can be found in  a l l  r a c i a l  groups and 
socio-economic l e v e l s .  Niles (1954) repor ted  t h a t  many high IQ black 
c h i ld r e n  could be found in  black communit ies.  Jenk ins  (1948) and Witty 
and Jenk ins  (1934) found t h a t  race  i s  not a l i m i t i n g  f a c t o r  in  i n t e l l e c ­
tu a l  development.  Hunt (1961),  Bloom (1965),  F r a s i e r  (1978),  and o th e rs  
have brought t o  l i g h t  th e  s i g n i f i c a n t  r o l e  environment p lays  i n  i n t e l l e c ­
tu a l  development.
Gallagher (1975) s t a t e s  t h a t  t h e r e  i s  a g r e a t  deal  of  f r u s t r a t i o n  
f o r  d isadvan taged  c h i ld r e n  who f in d  themselves i n h i b i t e d  by b ia s  and 
l i m i t a t i o n s  beyond t h e i r  c o n t r o l .  Because th e s e  s tu d e n t s  a r e  caught  in  a 
s p i r a l  of  educa t iona l  and environmental f o r c e s  working a g a i n s t  t h e  iden­
t i f i c a t i o n  and nu r tu r in g  of  t h e i r  t a l e n t s ,  they  o f t e n  demonst ra te  f a i l u r e  
and d i s s a t i s f a c t i o n  r a t h e r  than  t a l e n t  and a b i l i t y .  F r a s i e r  (1979) 
s t a t e s  t h a t ,  "The cha l lenge  in  educa ting  d isadvan taged  g i f t e d  youth 
should be t o  develop p o t e n t i a l ,  not t o  wish conformi ty t o  one model of  
g i f t e d n e s s  with a l l  e l s e  being d e f i c i e n t . "  (p. 539).
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There has been a r ece n t  impetus in  th e  development of  methods fo r  
d i scover ing  c h i ld r e n  whose l im i ted  exper ience  may camouflage t h e i r  
a b i l i t i e s  and cause them t o  score lower on i n t e l l i g e n c e  t e s t s .
One of  t h e  f i r s t  breakthroughs in  recognizing  th e  l i m i t a t i o n s  of 
s tandard  IQ t e s t i n g  came with G u i l fo rd ' s  S t ru c tu r e  of  I n t e l l e c t  (SOI) 
th e o ry  (1956).  The SOI i s  a model s ep a ra t in g  i n t e l l i g e n c e  i n t o  120
def ined  i n t e l l e c t u a l  a b i l i t i e s .  Guilford wrote t h a t  IQ t e s t s  helped t o
f o s t e r  th e  f a l s e  con v ic t io n  t h a t  i n t e l l i g e n c e  i s  a broad,  u n i t a ry  
a b i l i t y .  Contrary t o  t h i s ,  h is  SOI model viewed i n t e l l i g e n c e  as a com­
p o s i t e  of  many d i f f e r e n t  a b i l i t i e s  and t h a t  no person i s  equa l ly  s trong  
in  a l l  of them. The t r a d i t i o n a l  IQ t e s t  a s s e s se s  only a l im i t e d  number 
o f  them, u su a l ly  the  cap a c i ty  t o  man ipula te verbal  symbols and a b s t r a c ­
t i o n s  a t  t h e  expense of  t h e  o th e r  i n t e l l e c t u a l  a b i l i t i e s .
Based on G u i l f o r d ' s  t h e o ry ,  Meeker (1969) suggested r e l a t i n g  IQ t e s t  
responses t o  t h e  va r ious  a b i l i t i e s  s e t  f o r t h  i n  t h e  SOI model. This 
would help make i n t e l l i g e n c e  measuring ins trum ents  more d i a g n o s t i c a l l y  
useful  f o r  des igning  i n s t r u c t i o n a l  s t r a t e g i e s .
Baldwin (1975) d iscussed  awareness of  t h e  envi ronmenta l ,  so c io ­
l o g i c a l ,  o r  c u l t u r a l  d i f f e r e n c e s  of  in d iv id u a l s  and the  in f lu en ces  of  
th e s e  as c o n s id e r a t io n s  in  t h e  measurement of  i n t e l l i g e n c e .  The Baldwin 
I d e n t i f i c a t i o n  Matrix (Baldwin,  A. and Wooster,  J . ,  1977) uses  th e s e  f a c ­
t o r s  in  o b ta in in g  a t o t a l  score  fo r  t h e  c h i l d .
In 1971, Mercer d i scussed  an e v a lu a t io n  procedure devised f o r  t h e
purpose of  a s s e s s in g  t h e  whole c h i ld  in  terms o f  family s i z e ,  family 
s t r u c t u r e ,  socio-economic s t a t u s  and urban a c c u l t u r a t i o n .  The System of  
M u l t i -C u l tu ra l  P l u r a l i s t i c  Assessment developed by Mercer and Lewis
2 0
(1978) t akes  i n t o  account  d i f f e r e n c e s  between th e  c u l t u r e  o f  s tandard  
norms ( the  school)  and th e  c u l t u r e  background of t h e  c h i l d .  An Estimated 
Learning P o te n t i a l  (ELP) i s  provided through a system o f  s t a t i s t i c a l  
a n a l y s i s  us ing d i f f e r e n t i a l  weighting o f  behaviors  and performance.
Other methods inc lude  th e  Alpha Biographical  Inventory developed by 
Taylor and A ssoc ia te s  (1966/68) which i s  a 300 item l i f e  exper ience  
inven to ry  used t o  i d e n t i f y  g i f t e d  i n d i v id u a l s  among d isadvantaged popula­
t i o n s ;  and th e  Abbreviated Binet f o r  Disadvantaged (ABDA) devised  by
Bruch (1971) which y i e l d s  a score  de r ived  from s e le c te d  i tems on the  
S tan fo rd -B ine t  t h a t  a re  b iased toward d isadvantaged black c h i l d r e n .
There have a l s o  been e f f o r t s  t o  f ind  educa tiona l  p rocedures  fo r  
e f f e c t i v e l y  working with d isadvantaged  g i f t e d  c h i ld r e n .  Karnes and 
o th e r s  (1965) conducted a research  study t o  determine  t h e  psycho- 
educa tiona l  c h a r a c t e r i s t i c s  o f  b r i g h t  disadvantaged  s tu d e n t s  and the
im p l ic a t io n  of  th e s e  c h a r a c t e r i s t i c s  f o r  an e f f e c t i v e  educa tional  
program. I n t e l l i g e n c e  t e s t s  were adm in is te re d  t o  c h i ld r e n  from s ix  
elementary schools  w i th in  a d isadvantaged school d i s t r i c t .  The 203 s t u ­
den ts  who scored w i th in  th e  top twenty pe rce n t  of  t h i s  popu la t ion  were 
s e l e c t e d  as  t h e  experimental s tudy group.  Data was obta ined  from s t a n ­
dard ized  t e s t s  and d ia g n o s t i c  case  s t u d i e s  of  each c h i l d .  Among the
f in d in g s  were:  (1) c u l tu r a l  d e p r iv a t io n  depresses  i n t e l l e c t u a l  func­
t i o n i n g ,  and (2) s u b je c t s  were found t o  a l ready  be e d u c a t io n a l ly  
d e f i c i e n t  a t  age f i v e .  Recommendations were as fo l low s :  Schools should
make e f f o r t s  t o  provide i n t e l l e c t u a l  s t im u l a t i o n .  Preschool f o r  ages two 
t o  t h r e e ,  s t r e s s i n g  verbal  s k i l l s ,  should be cons idered .  Serv ices  of  
school p s y ch o lo g i s t s  t o  a s s i s t  t e a c h e r s  in a s s e s s in g  l e a rn in g  problems
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should be provided as well as  epxer iences  to  improve se l f - im a g e s .  Pos i­
t i v e  r e l a t i o n s h i p s  between p a r e n t s ,  t e a c h e r s ,  and s tu d e n t s  should be 
encouraged.  More re search  t o  determine educa tiona l  s t r a t e g i e s  should be 
under taken .
F r a s i e r  (1978) contends t h a t  the  c u l t u r a l l y  d i f f e r e n t  g i f t e d  many 
t imes  show weaknesses in  t h e  s k i l l  a reas  necessary  f o r  co g n i t iv e  growth 
- -v e rb a l  and semantic s k i l l s .  However, they  can solve problems 
i n t u i t i v e l y ,  without  being ab le  t o  v e rb a l i z e  them. This sugges ts  th e  use 
o f  t each ing  te chn iques  accommodating a v a r i e ty  of  c o g n i t iv e  s t y l e s .  Much 
o f  the  in form at ion  t h a t  c u l t u r a l l y  d i f f e r e n t  g i f t e d  c h i ld r e n  a t t e n d  t o  
may be considered  i r r e l e v a n t  t o  school success .  The educa tiona l  im pl ica ­
t i o n s  a r e  t h a t  they  can be ta ugh t  t o  a t t e n d  t o  r e l e v a n t  s t im u l i  t h a t  has 
a s trong  u t i l i t y  value in  t h e  u l t im a te  reaching o f  t h e i r  p o t e n t i a l .  The 
b e s t  way t o  m ot iva te  t h e  unmotivated c h i ld  i s  t o  ignore  h is  mot iva t ional  
s t a t e  f o r  t h e  t ime being and focus on teach ing  him as e f f e c t i v e l y  as 
p o s s i b l e .  Recognizing them f o r  t h e i r  s u p e r io r  c a p a b i l i t i e s  f o r  acquirng 
symbols necessary  f o r  a b s t r a c t  c o n c e p tu a l i z a t io n s  i s  l im i t e d  only by 
t h e i r  lack  of  exper ience  from an environment t h a t  does not prov ide i t  f o r  
them
Passow (1965) po in ted  ou t  t h a t  t h e r e  i s  a need f o r  d i f f e r e n t i a t e d  
o p p o r t u n i t i e s  t o  develop t h e  spec ia l  a b i l i t i e s  of  th e s e  s tu d e n t s .  He 
advoca tes  th e  mini or  prep school in  ghe t to  a rea s  as one worth exp lo r ing .  
A b i l i t y  grouping t h a t  leads  t o  t r a c k in g  systems t h a t  seg rega te  white 
m id d le - c l a s s  s tu d e n t s  from poor nonwhite s tu d en t s  le ad ing  th e  former i n t o  
c o l l e g e  and th e  l a t t e r  t o  a dead end does not c o n t r i b u t e  t o  f u l l  develop­
ment of  t a l e n t s .  There should be a t t e n t i o n  given t o  t h e  soc ia l /em ot iona l
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as well as  educa tiona l  development of  th e  c h i l d ,  th us  c r e a t i n g  a c l im ate  
f o r  achievement.  Learning o p p o r tu n i t i e s  in  nonconventional s e t t i n g s  
involv ing n o n t r a d i t i o n a l  personnel  should be encouraged. The e n t i r e  
community should become a ce n t e r  of  l e a r n i n g .  Expecta t ions of  school 
s t a f f s  toward t h i s  group should be a l t e r e d  through s t a f f  development 
procedures .
A f fec t ive  educa tion  of  th e se  s tu d en t s  was emphasized by Gowan 
(1968).  He s t a t e d  t h a t  a t t end ing  t o  development in  t h i s  a rea  as well as 
c o g n i t iv e  development w il l  c r e a t e  a c l im a te  f o r  achievement.  Such p ro ­
grams wil l  provide ano the r  chance f o r  ab le  p u p i l s  who have been missed or  
tu rned  o f f  by t h e  more t r a d i t i o n a l  programs.
C r e a t i v i t y  and th e  Disadvantaged Gif ted
No one agreed upon d e f i n i t i o n  of  c r e a t i v i t y  can be c i t e d .  Of th e  
many d i f f e r e n t  t h e o r i e s  and p o in t s  of  views,  none a re  u n iv e r s a l l y  
accepted ( T r e f f i n g e r ,  R enzu l l i ,  and F ie ldhosen ,  1971).
C r e a t i v i t y  may be understood in  terms of  a novel o r  in f r eque n t  
response,  id e a ,  o r  p roduct  t h a t  can be r e a l i s t i c a l l y  app l ied  (Gallagher ,  
1975; Mackinnon, 1962). Maslow (1963) d e f in e s  c r e a t i v i t y  in  terms of  an 
i n s p i r e d  s u b je c t iv e  exper ience .  Knel le r  (1965) s t a t e s  t h a t  t h e  a c t  of  
c r e a t i n g  c a l l s  i n t o  play  m o t iv a t io n ,  p e r c e p t io n ,  l e a r n i n g ,  th in k in g ,  and 
communicating. Getzels  (1975) proposes t h e  fo l lowing d e f i n i t i o n  f o r  
c r e a t i v e  t h i n k i n g :
1) I f  t h e  p roduct  has novel ty  and value e i t h e r  fo r  t h e  
t h i n k e r  or  t h e  c u l t u r e ;
2) t h e  t h in k in g  i s  unconvent iona l ;
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3) i t  i s  highly  motivated and p e r s i s t e n t  o r  o f  g r e a t  i n t e n s i t y ;  
and,
4) th e  problem was i n i t i a l l y  vague and undefined so t h a t  p a r t
o f  the  t a s k  was t o  formulate  t h e  problem i t s e l f .  (p.
328).
C r e a t i v i t y  has been def ined  by Gowan (1971) in  terms of  f i v e  d i s ­
t i n c t  views:
1) Cognit ive ,  r a t i o n a l  and semant ic :  prob lem-so lv ing views
o f  t h e  Buffalo School,  t h e  Guilford S t r u c t u r e  o f  I n t e l l e c t  
and o th e r s .
2) P e r s o n a l i ty  and e nv i rom en ta l : c h i l d - r e a r i n g  p r a c t i c e s ,
p e r s o n a l i t y  c o r r e l a t e s ,  o r i g i n a l i t y ,  energy and high s e l f -  
concept .
3) Mental h e a l th :  Rogerian, Maslovian s e l f - a c t u a l i z a t i o n
view.
4) Freudian and neo-Freudian:  p s y c h o a n a ly t i c ,  oepidal  p l e a ­
su re  and preconsc ious .
5) Psychedeli c :  e x i s t e n t i a l ,  non - ra t iona l  and cosmic con­
sc io u s n es s .  (p .  242).
In Mackinnon's (1964) study of  h igh ly  c r e a t i v e  a r c h i t e c t s ,  panels  of  
q u a l i f i e d  judges  in  th e  f i e l d  of  a r c h i t e c t u r e  r a t e d  a pool of  nominees 
using th e  fol lowing c r i t e r i a :
1) O r i g i n a l i t y  of  th in k in g  and f r e s h n e s s  of  approaches to  
a r c h i t e c t u r a l  problems;
2 ) c o n s t ru c t  in g e n u i ty ;
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3) a b i l i t y  t o  s e t  a s id e  e s t a b l i s h e d  convent ions and p roce­
dures  when a p p r o p r i a t e ;  and,
4) a f l a i r  f o r  dev is ing  e f f e c t i v e  and o r ig i n a l  f u l f i l l m e n t s  
o f  technology,  v i sua l  form, p la nn ing ,  human awareness and 
s o c ia l  purpose.
I t  i s  probably more p r a c t i c a l  t o  co n s id e r  c r e a t i v i t y  a general  term 
comprised of  many s p e c i f i c  components. Each of  th e s e  may be p r e s e n t  in  
d i f f e r i n g  degrees in  a l l  people :  Thus a l l  persons  a r e  not equa l ly  c r e a ­
t i v e  though a l l  possess  some p o t e n t i a l  f o r  th e  exp re s s ion  of  c r e a t i v e  
behavior (Borgers and T r e f f i n g e r ,  1979).
A study by Gowan and Bruch (1967) lo c a ted  th e  fo l lowing personal  
f a c t o r s  among h ighly  c r e a t i v e  t e a c h e r s :  1) energy;  (2) courage ;  (3)
mental h e a l th  and abs t inence  of  n e u ro t i c  t r a i t s ;  4) a dap t ive  i n t e l l i ­
gence; and,  5) o r i g i n a l i t y  and nonconformity.  Draper (1980) uses th e se  
along with o th e r  c h a r a c t e r i s t i c s  put  f o r t h  by T a y lo r ' s  (1964) b io g rap h i ­
cal s t u d i e s  of  c r e a t i v e  p e r s o n s ,  in  recogniz ing  th e  c r e a t i v e  p o t e n t i a l  of  
d isadvan taged  and minorty s tu d e n t s .  He w r i t e s  t h a t  t h e  same cha ra c ­
t e r i s t i c s  can be app l ied  t o  th e s e  s t u d e n t s :
1. Are more independent  in  making judgments and w i l l i n g  t o  
s tand  a lone  f o r  t h e  sake of  accuracy .
2. Are more s e l f - a s s e r t i v e  and dominant .
3. Are more p ro g re s s iv e  and r a d i c a l ,  adventurous and capable
o f  t a k ing  g r e a t e r  r i s k s .
4.  Are more r e s o u rc e fu l .
5. Are ab le  t o  t o l e r a t e  a g r e a t  deal  of  ambigui ty .
6 . Have a need f o r  v a r i e t y  and p r e f e r  complexity ,  (p.  172)
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F i f t e e n  research  s tu d i e s  by Torrance (1971) focused on t h e  c r e a t i v e  
a b i l i t i e s  o f  low socio-economic and m ino r i ty  group c h i l d r e n .  The s tu d ie s  
in d i c a te d  t h a t  al though whi tes  surpassed b lacks  on verbal  messages,  t h e r e  
were no s i g n i f i c a n t  d i f f e r e n c e s  on scores  of  f i g u r a l  f lu en c y ,  f l e x i ­
b i l i t y ,  and o r i g i n a l i t y ,  and in  some cases  the  d isadvantaged groups 
surpassed th e  middle c l a s s  groups.  Torrance (1971) expressed  th e  opin ion 
t h a t  in  many ways t h e  l i f e  exper iences  of  d isadvantaged  c h i ld r e n  may 
a c t u a l l y  be more suppor t ive  of  c r e a t i v e  achievement than  th e  exper iences  
o f  more advantaged c h i l d r e n .  "Thei r  lack  of  expensive  to y s  and play 
m a te r i a l s  c o n t r i b u t e s  t o  t h e i r  s k i l l  in  improvis ing  with  common 
m a t e r i a l s .  The l a rg e  f a m i l i e s  and l i f e  s t y l e s  of  di sadvantaged  ch i ld re n  
develop s k i l l s  in  group a c t i v i t i e s  and problem so lv in g . "  (p.  79)
Through h i s  s t u d i e s  of  disadvantaged  groups ,  Torrance (1964,  1968) 
i d e n t i f i e d  a s e t  of  c r e a t i v e  p o s i t i v e s  t h a t  occur t o  a high degree  among 
d isadvantaged  c h i l d r e n :
1 . high non-verbal  f luency  and o r i g i n a l i t y ;
2 . high c r e a t i v e  p r o d u c t i v i t y  in  small groups;
3.  adep t  in  v i sua l  a r t  a c t i v i t i e s ;
4.  highly  c r e a t i v e  in  movement, dance ,  and o th e r  phys ica l  
a c t i v i t i e s ;
5. h ighly  motivated by games, music ,  s p o r t s ,  humor and con­
c r e t e  o b j e c t s ;  and,
6 . language r i c h  in  imagery.
Smith (1965) in  h i s  s t u d i e s  a l s o  found t h a t  c h i ld r e n  from disadvan­
taged  backgrounds did  well in  c r e a t i v i t y ;  f luency  and f l e x i b i l i t y  in 
response t o  d iv e rg e n t  th in k in g  q u es t io n s .
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Gowan (1975) contends t h a t  ac t ing  a g a i n s t  the  i d e n t i f i c a t i o n  of  high 
i n t e l l i g e n c e  in disadvantaged c h i ld r e n  i s  a powerful f a c t o r ;  low s oc io ­
economic s t a t u s .  A f a c t o r  which s u s t a in s  t a l e n t  a g a i n s t  th e  adverse 
e f f e c t s  of  environment i s  almost always c r e a t i v e  p o t e n t i a l .  Torrance 
(1969) proposed t h a t  th e s e  c r e a t i v e s  can be used t o  bu i ld  success fu l  edu­
c a t io n a l  programs f o r  awakening p o t e n t i a l i t i e s  among th e s e  c h i ld r e n .
Balcerak (1968) i n d i c a t e s  t h e  importance of  c r e a t i v i t y  and l e a d e r ­
sh ip  in  s e l e c t i n g  th e  g i f t e d  from a predominantly disadvantaged  urban 
po p u la t io n .  Developing c r e a t i v i t y  and l e ad e r s h ip  q u a l i t i e s  i s  a key goal 
in  th e  educa tion  o f  s tu d e n t s  a t  t h e  Kelly J u n io r  High School,  a Ca tho lic  
school designed  f o r  th e  purpose of  educa ting disadvantaged  g i f t e d  boys.  
Admission po l icy  a t  t h e  school i s  based on an en t rance  examinat ion,  p e r ­
sonal  in t e rv ie w ,  IQ e v a l u a t i o n ,  reading and achievement s c o re s ,  and 
t e a c h e r  and p r in c i p a l  recommendations in  t h e  a rea s  of  l e ad e r s h ip  and 
c r e a t i v i t y .  The program c o n s i s t s  of  r e g u la r  per iods  f o r  work on u n s t ru c ­
tu r e d  p r o j e c t s  where s tuden t s  can u t i l i z e  and develop c r e a t i v i t y .  
Guidance s e rv i c e s  a r e  prov ided .  Only one o f  165 s tu d e n t s  dropped out  
a f t e r  t h e  f i r s t  two y e a r s .
Self-Concept  and t h e  Disadvantaged Gifted
Rogers (1951) p o in t s  out  t h a t  s e l f - c o n c e p t  i s  not a s i n g l e  percep­
t i o n  but  an o r g a n iz a t io n  of  p e r c e p t io n s .  A c h i l d ' s  s e l f - c o n c e p t  i s  
formed and i n t e r n a l i z e d  by means o f  i n t e r a c t i o n s  with o t h e r s .  He p e r ­
ce iv es  and e v a lu a te s  himse lf  as  he f e e l s  o th e r s  do.
There have been severa l  s tu d ie s  t h a t  show t h a t  a p o s i t i v e  s e l f -  
concept  i s  impor tan t  in th e  l e a rn in g  process  (Bloom, 1977; K i f e r ,  1973;
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Jones and Stowig,  1968).  Torshen (1969) a f t e r  reviewing many s tu d i e s  on 
academic s e l f - c o n c e p t  found t h a t  t h e  r e l a t i o n s h i p  between academic s e l f -  
concept  and school was approximate ly +.50.  In her  own study she found a 
c o r r e l a t i o n  of  +.46 among f i f t h  grade s tu d e n t s .
S tud ies  a l s o  show t h a t  t h e  lower t h e  level  of  s e l f - e s t e e m ,  th e  lower 
t h e  level  of  achievement (Whiteman and Deutsch,  (1967); Brookover and 
Erickson,  (1969);  Anastasiow, (1967).  Thus enhancing th e  s e l f - c o n c e p t  of 
s tu d en t s  w i l l  l i k e l y  enhance t h e i r  a b i l i t y  t o  l e a rn  and ach ieve  (Exum and 
Colangelo,  1979).
Coopersmith ( c i t e d  in  Schubert  and Biondi ,  1977) s t a t e s :
The importance of  s e l f - e s te em  fo r  c r e a t i v e  exp res s ion  appears 
t o  be almost  beyond d i s p ro o f  . . . Without t r u s t  in  h is  own 
powers,  t h e  person seeking improved s o lu t i o n s  or  a l t e r n a t i v e  
t h e o r i e s  has no b as i s  f o r  d i s t i n g u i s h i n g  th e  s i g n i f i c a n t  and 
profound innova tion  from one t h a t  i s  merely d i f f e r e n t .  (p.
189)
Maslow (1968) and Kris  (1952) a l s o  suppor t  t h e  r e l a t i o n s h i p  between c r e a ­
t i v i t y  and se l f - e s t e e m  or  mental h e a l th .  Williams (1976) found t h a t  high 
personal  s e l f - c o n c e p t  of  f o u r th  grade s t u d e n t s ,  t o g e t h e r  with  a t r ea tm en t
may have helped t o  o f f s e t  i n i t i a l  low school s e l f - c o n c e p t .
Although g i f t e d  s tuden t s  appear t o  be popula r  and well ad ju s ted  in
elementary  schoo l ,  research  in d i c a t e s  t h a t  they  tend  t o  undereva lua te  
themselves (Werblo, 1966).  In general  they  a re  l i k e l y  t o  encounter  prob­
lems in  t h e  school s e t t i n g  such as t e a c h e r s  who do not va lue t h e  a t t r i ­
bu te  of  c r e a t i v i t y  which promotes independent  a t t i t u d e s  and soc ia l  
behav ior  (Torrance ,  1962; Gallagher ,  1975). Disapproval by s i g n i f i c a n t
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persons  such as t e a c h e r s ,  p a r e n t s ,  or  peers  r e s u l t s  in  lowered s e l f ­
esteem (B ickfo rd ,  1978).
Colangelo and Exum (1979) s t a t e  t h a t  while a p o s i t i v e  s e l f - c o n c e p t  
i s  important  f o r  a l l  c h i l d r e n ,  i t  appears to  be p e r t i n e n t  t o  the  develop­
ment of  th e  di sadvantaged g i f t e d .  The consequences of  c o g n i t iv e  
d i f f e r e n c e s  i n  disadvantaged c h i ld r e n  a r e  complica ted  by t h e i r  p a t t e r n s  
o f  mot iva t ion  and a t t i t u d e s .  They o f ten  fee l  a l i e n a t e d ,  a s i t u a t i o n  
induced by family c l im a te  and exper i ences ,  combined with  a d e b i l i t a t i n g  
low s e l f - c o n c e p t .  They tend t o  ques t ion  t h e i r  own wor th ,  t o  f e a r  being 
c ha l lenge d ,  and t o  e x h i b i t  a d e s i r e  t o  c l i n g  t o  th e  f a m i l i a r  (S i s k ,  
1975).  These s tuden t s  a re  in  a double bind in  t h a t  they face  s i t u a t i o n s  
o f  f lux  and c o n f l i c t  between t h e i r  le a rn ing  needs and th e  ex p ec ta t io n s  of  
t h e i r  peers  and c u l t u r a l  background.  This very o f t e n  ta k es  the  form of 
a l i e n a t i o n  by contemporaries f o r  achievement which i s  seen as d i s l o y a l t y  
t o  th e  group.
Gomez (1978) l i s t s  t h e  following negat ive  t r a i t s  u sua l ly  found in  
d isadvantaged c u l t u r a l l y  d i f f e r e n t  g i f t e d  c h i ld r e n :
1 . lack of  conf idence  in  a b i l i t y ;
2 . f e e l i n g s  of  inadequacy;
3.  low se l f - e s te em  and negat ive  s e l f - c o n c e p t ;
4.  i n s e c u r i t y ;
5. f r u s t r a t i o n  because of  c u l t u r a l  d i f f e r e n c e s ;  and,
6 . f e e l i n g s  of  r e j e c t i o n ,  (p.  61)
Thompson (1972) c i t e s  four  s tu d ie s  o f  d isadvantaged  j u n i o r  high 
school s tu d e n t s  using th e  Tennessee Self-Concept  Scale in  which a marked 
degree  of  cons is tency  in  p r o f i l e s  was found: Faunce (1967) repor ted
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sco res  f o r  a group of  72 disadvantaged seventh and e igh th  graders  from 
pub l i c  schools  in Minneapolis;  Alexander (1969) s tud ied  a group o f  150 
12-to  15-year old boys from low income f a m i l i e s  in  Somerv i l le ,  Massachu­
s e t t s ;  Mitchel l  (1967) s tu d ie d  a group of  84 j u n i o r  high boys and g i r l s  
i n  Norfo lk ,  V i rg in i a .  The s e l f - c o n c e p t  p r o f i l e s  of  th e s e  fou r  groups of 
s tu d e n t s  were markedly c o n s i s t e n t .  They a l l  had below average Total P 
Scores f a l l i n g  between 319.5 and 324.5;  below th e  50th p e r c e n t i l e .
Lack of  conf idence ,  l im i t e d  knowledge o f  s t r e n g t h s  and weaknesses, 
l im i t e d  knowledge o f  c a r e e r  o p p o r tu n i t i e s  open t o  them, and lack  of  coun­
s e l i n g  can lead  t o  eventual  f r u s t r a t i o n ,  decreased  p r o d u c t i v i t y  and with­
drawal f o r  th e  d isadvantaged  g i f t e d  s tu d e n t .  The r o l e  o f  t h e  educa to r  i s  
one of  t h e  g r e a t e s t  in f lu e n c e s  in  t h e  development of  t h e i r  p o t e n t i a l  
(Gomez, 1978).
Leadership P o te n t i a l  and th e  Disadvantaged Gifted
In th e  1971 Report t o  Congress on Education of  th e  Gifted and 
Ta len ted ,  th e  d e f i n i t i o n  o f  g i f t e d n e s s  was expanded t o  inc lude  le ad e r sh ip  
p o t e n t i a l .  The r e p o r t  s t a t e d  t h a t  among s tu d en t  c h a r a c t e r i s t i c s  of  c r e a ­
t i v i t y  and prob lem-so lv ing  a b i l i t i t e s ,  l e a d e r s h ip  p o t e n t i a l  should be a 
v i a b l e  and p o s i t i v e  concern (O l ivero ,  1978).
There has been a growing reco g n i t io n  of l e a d e r s h ip  as a s i g n i f i c a n t  
a spec t  o f  human behavior.  Guilford (1968) wrote about  t h e  g r e a t  need fo r  
l e a d e r s  and inqu i red  how le ade r sh ip  p o t e n t i a l  might  be d iscovered  and 
developed.  Gowan (1962) commented on th e  waste of  t a l e n t  in  our s o c i e t y .  
Passow and S c h i f f  (1978) s t a t e :
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Socie ty  has a need f o r  in d iv id u a l s  who a re  i n t e l l i g e n t ,  educa­
t e d ,  and mot ivated  t o  p rovide  l e a d e r s h ip  th rough p lann ing ,  
c r e a t i n g ,  in v e n t in g ,  t e a c h in g ,  and b u i ld in g .  We need p h i l o s o ­
phers  and p h y s i c i s t s ,  t e a c h e r s  and t e c h n i c i a n s ,  h i s t o r i a n s  and 
humanis ts ,  mathematicians and m us ic ians ,  exec u t ive s  and 
eng inee rs  as well as  a v a r i e ty  of  o th e r  g i f t e d  and t a l e n t e d  
i n d i v i d u a l s ,  a l l  of  whom e x e r c i s e  l e a d e r s h ip  by v i r t u e  of  t h e i r  
s u p e r io r  achievement and performance in  s o c i a l l y  va lu ab le  a reas  
o f  endeavor,  (p. i i i )
E f fo r t s  should be put  i n t o  ways and means of developing le ade rsh ip  
a b i l i t y  in  t o d a y ' s  you th ,  p a r t i c u l a r l y  t h e  g i f t e d  and t a l e n t e d .  
Resources used t o  meet th e s e  needs w i l l  be re tu rned  t o  s o c i e t y  through 
ind iv idua l  achievements and le a d e r s h ip  accomplishments.
I saacs  (1973) r e in f o r c e s  th e  need f o r  l e a d e r s h ip  through th e  
fo l lowing :
1. A good l e a d e r  can make t h e  members of  a group f ee l  s ecu re ,  
needed,  wanted,  and h a p p i ly ,  c r e a t i v e l y ,  p ro d u c t iv e .
2.  These exper iences  add up t o  sound mental h e a l th .
3.  I f  good mental h e a l th  p r e v a i l e d  in  t h e  la n d ,  what a 
d i f f e r e n c e  we would exper ience  in  t h e  q u a l i t y  o f  the  
environment.
4.  G i f t e d ,  c o n s t r u c t iv e  l e a d e r s h ip  can i n c r e a s e  t h e  number 
who can func t ion  g i f t e d l y ,  q u a l i t a t i v e l y ,  and q u a n t i t a ­
t i v e l y ,  rewarding us a l l .  (p .  I l l )
Leadership may be looked a t  in  terms of  what a person i s —physica l  
t r a i t s ,  a b i l i t i e s ,  p e r s o n a l i t y ,  o r  how he behaves—h i s  performance and
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methods, in  a p a r t i c u l a r  s i t u a t i o n .  Gowan and Demos (1962) de f ine  
le ade r sh ip  as a complex soc ia l  phenomenon, p a r t  p e r s o n a l ,  but a l s o  p a r t  
s o c i a l .  Cavedon (1975) de f ines  le ad e r sh ip  as " the  fo rc e  by which an 
ind iv idua l  e x e r t s  an in f lu e n c e  in  r e l e a s i n g ,  channe l ing ,  and c o n t r o l l i n g  
t h e  t h o u g h t s ,  e n e r g i e s ,  and emotions of  h im se lf  and o t h e r s . "  She 
s t a t e s :
This fo rce  may be d i r e c t  or  i n d i r e c t .  We a l s o  know t h a t  t h i s  
l e a d e r s h ip  fo rce  may be c o n s t r u c t iv e  depending on i t s  i n t e r ­
locking f a c t o r s .  That i s ,  t h e  i n d i v i d u a l ' s  p e r s o n a l i t y ,  
knowledge, or  spec ia l  c a p a c i t y ,  t a l e n t ,  o r  acqui red  s k i l l  as 
well as  problem-so lv ing powers,  c r e a t i v e  im ag ina t ion ,  c h a r a c t e r  
and expe r i ence ,  s t ro n g ly  a f f e c t  th e  q u a l i t y  of  l e a d e r s h ip ,  (p.
26)
Plowman (1981) comments on le a d e r s h ip  p o t e n t i a l  among g i f t e d  and 
t a l e n t e d  youth by w r i t i n g :
Leaders a r e  persons who get  t h e  o th e r  persons  t o  a c t - - o f t e n  t o  
accomplish s p e c i f i c  sho r t - te rm  o b j e c t i v e s .  Ex t raord inary  
l e a d e r s  a r e  persons who ge t  o th e r  persons  t o  r e so lve  complex 
s i t u a t i o n s  and problems and t o  a t t a i n  long-range  g o a l s .  They 
genera te  b r i l l i a n t  ideas  and p la n s .  The e x t r a o rd in a ry  l e a d e r  
uses e x p e r t i s e  from a number of  s o u rc e s ,  d i s c o v e r s  and develops 
l a t e n t  c a p a b i l i t i e s  of  f o l lo w e r s ,  f e r r e t s  out  th e  rea l  problem 
from a hos t  of  apparent  problems,  and i s  quick t o  communicate 
s o l u t i o n s .  At t imes  t h i s  type  of  l e a d e r  o rgan izes  work and 
so lves  problems in  ways which seem b i z a r r e ,  bu t  a c t u a l l y  r e s u l t  
in  g r e a t e r  achievement than  with  t r a d i t i o n a l  methods, (p.  13)
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I t  i s  u sua l ly  be l ieved  t h a t  disadvantaged c h i ld r e n  a re  not
i n t e r e s t e d  in  t h e  f u t u r e  and a re  not  e a s i l y  mot iva ted t o  l e a rn  about  the
f u tu r e  o r  holding p o s i t i o n s  of  l e a d e r s h ip .  Evidence of  re sea rch  by 
Torrance and Allen i n d i c a t e s  t h a t  disadvantaged groups have spec ia l  
d i f f i c u l t i e s  in  developing adequate images of  t h e  f u t u r e .  Major e f f o r t s  
have been put  i n t o  t h e  Future Problem Solving Program developed by 
Torrance t o  a t t r a c t  d isadvantaged groups.  C h i l d r e n ' s  images o f  t h e  
f u tu r e  help determine t h e i r  l e ade r sh ip  p o te n t i a l - - w h a t  they  w i l l  be mot i ­
va ted t o  l e a r n  and ach ieve ;  how they w il l  l i v e ,  cope ,  and grow in  a high 
change s o c i e t y ;  t h e i r  sense of  i d e n t i t y ;  and th e  f u t u r e  of  our s o c i e t y .
There i s  evidence t h a t  l e ade r sh ip  can be t a u g h t .  According to  
F i e d l e r ' s  1972 Contingency Model, l e a d e r s h ip  t r a i n i n g  can take  one of  two 
forms: 1 ) l e a d e r s  can be given t e c h n ic a l  knowledge or  management s k i l l s ,
o r  2 ) l e a d e r s  can be given human r e l a t i o n s  o r  s e n s i t i v i t y  t r a i n i n g .  
Depending on th e  s i t u a t i o n ,  persons of  average and above average i n t e l l i ­
gence should not  have d i f f i c u l t y  in  developing th e s e  s k i l l s .  Johnson
(1978) s t a t e s  t h a t  l e ad e r s h ip  i s  in h e re n t  in  everyone.  In a survey of
l i t e r a t u r e  she c i t e s  severa l  s t u d i e s  t h a t  emphasize t h a t  l e a d e r s h ip  can 
be t a u g h t :  C a r t e r ,  1953; Zoleny,  1941; and S t o g i l l ,  1974, among o th e rs
concluded t h a t  l e ad e r s h ip  can be c r e a t e d ,  t r a i n e d  and developed in  
persons of  normal i n t e l l i g e n c e  and emotional s t a b i l i t y  who a re  w i l l i n g  t o  
make th e  e f f o r t  t o  l e a r n .
Sisk (1977) advoca tes  t h e  use of  c r e a t i v e  a c t i v i t i e s  in  l e ad e r s h ip  
t r a i n i n g .  In t h i s  way th e  in t e rp e r s o n a l  s k i l l s  t h a t  a s s i s t  i n  th e  s e l f -  
a c t u a l i z a t i o n  p rocess  can be developed and maximum p o t e n t i a l  can be
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ach ieved .  Oral communication s k i l l s  a r e  an impor tan t  a s p e c t  of  l e a d e r ­
ship  a b i l i t y .  Among a l l  o f  t h e  means of  communication,  s i x t y  t o  e ighty  
pe rcen t  of  a l e a d e r ' s  t ime i s  spent  i n  oral  language ( S i s k ,  1977). Par­
t i c i p a t i o n  in  small group a c t i v i t i e s  where verbal  i n t e r a c t i o n  can occur 
should help develop th e s e  s k i l l s .
The Center  f o r  Crea t ive  Leadership in  North Carolina (1975) conduc­
te d  a Summer I n s t i t u t e  which had s t im u la t io n  of  i n t e r e s t  in  c r e a t i v i t y  
and l e ad e r s h ip  as one of  i t s  major goa ls .  Within t h e i r  philosophy were 
t h e  fol lowing p r i n c i p l e s :
1. Learning by doing--making d e c i s i o n s ,  l e a rn in g  from mis­
t a k e s ,  t r y i n g  out  new le ad e r s h ip  behav iors  and s k i l l s ,  and 
p r a c t i c i n g  those  seen as most e f f e c t i v e .
2. Learning from feedback—counsel ing  regarding th e  i n d i v i ­
d u a l ' s  p e r s o n a l i t y ,  s k i l l s ,  and l e ad e r s h ip  a b i l i t y  and 
p o t e n t i a l .
3. Learning t o  c h a n g e - s e l f  a n a l y s i s ,  a c o n s tan t  flow of 
in fo rm at ion  being provided about p a r t i c i p a n t s  through 
behav ioral  assessm ents ,  r a t i n g s  on e x e r c i s e s ,  s t a f f  and 
pee r  o bse rva t ions  t o  help i n d i v id u a l s  p la n  personal  
development,  (p.  27)
Gowan b e l i e v e s  t h a t  c h i ld r e n  can be led t o  c r e a t i v e  l e ad e r s h ip  by 
helping them t o :
1 . l e a r n  t o  ca re  f o r  t h e i r  physica l  and emotional needs,  
inc lud ing  love and s e l f - e s t e e m ;
2 . d i r e c t  t h e i r  agg res s ive  d r iv e s  i n t o  c o n s t r u c t i v e
channe ls ;
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3. win suppo r t ,  admirat ion  and confidence;
4.  l e a rn  t o  reward t h e i r  own e f f o r t s  and market t h e i r  id e as ;  
and,
5. promote p o s i t i v e  mental h e a l th ,  (pp.  85-97)
Magoon (1981) proposes  t h a t  l e ade rsh ip  t r a i n i n g  f o r  the  g i f t e d  be: 
1 ) programmatic and sequen t i a l  from elementary through high school;  2 ) 
based upon th e  p r i n c i p l e s  of  p a r t i c i p a t o r y  democracy--where l e ade r sh ip  
and fo l low ersh ip  a re  emphasized; and,  3) where l eade rsh ip  exper iences  a r e  
r e in fo rc ed  in  rea l  and s imulated s i t u a t i o n s .  Modeling by th e  i n s t r u c t o r  
p lays  a c r u c i a l  ro le .
An at tempt t o  i n c re a s e  the  soc ia l  l e ade r sh ip  s k i l l s  o f  seventh  and 
e ig h th  grade g i f t e d  s tu d e n t s  was undertaken with t h e  o rg an iz a t io n  o f  t h e  
I n t e r d i s c i p l i n a r y  Leadership Training Program in  Oakland,  C a l i fo rn ia  in  
1980. The program was designed t o  in c re a s e  s t u d e n t ' s  conf idence by 
al lowing them t o  o p e ra te  in  a decision-making capa c i ty  and t o  assume r e s ­
p o n s i b i l i t y  f o r  t h e i r  de c i s io n s  (Gonsalves,  Grimm, and Welsh, 1981). A 
p r e - p o s t  survey of  s tu d e n t s  and p a re n t s  r a te d  th e  program high as f a r  as 
b e n e f i t s  r e ce iv ed .  Success of  t h e  program was a l s o  demonstrated by th e  
high percen tage  of  p a r t i c i p a n t s  who ran fo r  school o f f i c e s ,  e n ro l l e d  in  
long avoided jou rna l i sm  c l a s s e s  and ente red  c o n t e s t s  and school produc­
t i o n s  t h e  fo l lowing y e a r .  Students '  grades showed improvement and a 
g i f t e d  p a r e n t - s u p p o r t  group was o rgan ized .  Teachers ,  p a r e n t s ,  and s t u ­
den t s  reques ted  continuance  of  t h e  program.
In Yakima, Washington, g i f t e d  s tuden t s  focus on f u t u r i s t i c  s t u d i e s  
and l e a d e r s h ip .  The program, serving t h i r d  through e igh th  grade 
s t u d e n t s ,  g ives  them an oppor tun i ty  t o  probe ,  exper imen t ,  hypo thes ize ,
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s y n th e s i z e ,  and analyze in  o rder  t o  ac t  and r e a c t  with  o t h e r s .  This 
a t tempt i s  t o  help p repare  s tuden ts  f o r  t h e  f u tu r e  (Stacy and M i tc h e l l ,  
1979).
While th e  l i t e r a t u r e  o f f e r s  much in  t h e  area  of  l e a d e r s h ip  t r a i n i n g ,  
t h e r e  i s  very l i t t l e  geared toward development of  l e ad e r s h ip  p o t e n t i a l ,  
p a r t i c u l a r l y  t h a t  of  disadvantaged g i f t e d  s tu d e n t s .
Counseling th e  Disadvantaged Gifted
E f fo r t s  t o  l o c a t e  disadvantaged  g i f t e d  s tuden t s  have only taken  
p lace  w i th in  the  l a s t  few y e a r s ,  thus  r esearch  in  the  a rea  of  counsel ing  
t h i s  unique group i s  s p a r s e .  Two new p o in t s  of  i n t e r e s t  in  g i f t e d  educa­
t i o n ,  d i s t i n g u i s h i n g  i t  from t h a t  of  twenty years  ago,  a r e  po in ted  out  by 
Colangelo and Lafrenz (1981):  1) The new emphasis on a f f e c t i v e  develop­
ment has genera ted a much more a c t i v e  ro l e  fo r  counse lo rs  in  a s se s s in g  
and meeting th e  counse ling  needs of  t h e  g i f t e d ;  and,  2) P resen t  i n t e r e s t  
i s  focused cons iderab ly  more on id e n t i f y i n g  and meeting th e  needs of  
c u l t u r a l l y  d iv e r s e  g i f t e d .
The e f f e c t s  o f  guidance on d isadvantaged s tuden t s  has rece ived  some 
a t t e n t i o n  with t h e  JHS 43 -  Manhattan Guidance P r o j e c t .  One of  th e  f i r s t  
s t u d i e s  in  t h i s  a r e a ,  i t  found t h a t  l a rg e  amounts of  guidance seemed t o  
have s i g n i f i c a n t  e f f e c t s  in  holding academically g i f t e d  s tu d e n t s  in  
school and guiding them i n t o  c o l l e g e .  Created in  1960, i t  was developed 
t o  i d e n t i f y  and s t im u la t e  ab le  s tu d en t s  from a c u l t u r a l l y  depr ived a rea  
t o  reach h igher  educa tiona l  and voca t iona l  goa ls  (Wrightson,  1960). 
These e f f o r t s  improved m o t iv a t io n ,  reduced f a i l u r e ,  and were g e n e ra l ly  
very success fu l  (Gowan, 1975).  Guides were e s t a b l i s h e d  f o r  i d e n t i f y i n g
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disadvan taged  g i f t e d  you th ,  s t u d ie s  of  c u l t u r e - f a i r  t e s t s  were under­
ta k e n ,  upward changes i n  verbal  IQ 's  were rev ea led ,  and reading and math 
achievement was a c c e l e r a t e d .  Follow-up s tu d i e s  of  s tu d e n t s  and p a ren t s  
revea led  t h a t  t h e  p r o j e c t  r a i sed  s t u d e n t ' s  a s p i r a t i o n s  and s e l f - e s t e e m ,  
encouraged h igher  educa tiona l  g o a l s ,  and improved s tu d e n t  achievement.
In New Roche l le ,  New York, a t a l e n t  search  p r o j e c t  at tempted t o  
involve  p a re n t s  and s tu d e n t s  in  a family counseling program in  o rde r  t o  
in c re a s e  m ot iva t ion  f o r  school performance and f u t u r e  planning (Zweibel- 
son,  1965).  In th e  p re l im ina ry  survey ,  a sample of  e igh ty-one  n in th  
grade d isadvantaged  s tu d e n t s  were given th e  D i f f e r e n t i a l  Apti tude  Test 
(DAT) and t h e i r  p a r e n t s  were in terv iewed by a counse lo r .  Famil ies of
f o r t y  s tu d e n t s  r ece iv in g  high DAT scores  p a r t i c i p a t e d  in  a program con­
s i s t i n g  o f  i n t e r v i e w s ,  o r i e n t a t i o n  s e s s s i o n s ,  ind iv idua l  counseling 
s e s s i o n s ,  and group guidance s e s s i o n s .  Of t h e  e v a lu a t io n  s h e e t s  rece ived  
from 28 p a r t i c i p a t i n g  f a m i l i e s ,  a l l  but  one f e l t  he had been helped .  The 
s t a f f  f e l t  t h a t  they  had inc reased  s e n s i t i v i t y  t o  t h e  f e e l i n g s  and kinds 
o f  problems poor s tuden t s  and t h e i r  f a m i l i e s  f a c e .  The s ix  y e a r  p r o j e c t  
proved successfu l  in  i t s  purposes and continued t o  use t h e  same general 
format f o r  th e  next four  y e a r s .
P r o j e c t  Oppor tunity (Southern A ssoc ia t ion  o f  College and Schools ,  
1968) was a t a l e n t  s ea rch  and encouragement program t h a t  at tempted t o  
i d e n t i f y  d isadvan taged  s tu d e n t s  with academic p o t e n t i a l .  The purposes of  
t h e  program were t o :  1 ) inc re a s e  academic per formance;  2 ) decrease  drop­
out  r a t e ;  3) in c re a s e  th e  number con t inu ing  in  h ighe r  educa t ion ;  4) 
i n c re a s e  knowledge of  vocat ional  o p p o r t u n i t i e s ;  5) improve se l f - im a g e s ;
6 ) broaden c u l t u r a l  and r e c r e a t io n a l  expe r i ences ;  and,  7) encourage them
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t o  remain in  th e  South.  P a r t i c i p a n t s  came from eleven  a reas  in  the  
sou thern  h a l f  of t h e  coun t ry .  I d e n t i f i e d  in  th e  seventh  g rade ,  they  con­
t inued  in  t h e  program f o r  s ix  yea rs  o r  u n t i l  g radua t ion  from high school .  
Follow up s tu d i e s  revea led  t h a t  changes took p la ce  in  t h e  r e g u la r  c u r r i ­
culum as a r e s u l t  of  th e  program. There were programs a t  improving 
communication in  r e g u la r  c l a s s e s ,  and independent  s tudy by s tu d en t s  in  
s c ience  and h i s t o r y .  There was a l s o  a reduc t ion  in  t h e  d rop-out  r a t e .
An in t e n s i v e  two y e a r  p r o j e c t  was conducted in  East Harlem by New 
York's Community Serv ices  Socie ty  (McCabe, e t  a l , 1967) t o  examine
c h a r a c t e r i s t i c s  of  i n t e l l e c t u a l l y  s u p e r io r  d isadvantaged  s tuden t s  and t o  
t e s t  t h e  e f f e c t i v e n e s s  of  a demons trat ion s e rv ic e  program employing group 
methods fo r  encouraging academic and s o c ia l  func t ion ing  of  th e  s tu d e n t s .  
Eighty black and Puer to  Rican c h i ld r e n  in  grades two t o  four  were ran­
domly placed in  experimental  and con t ro l  groups .  Findings repor ted  an 
in c re a s e  in  read ing s k i l l s  al though e f f e c t s  in  o th e r  a r ea s  were l e s s  con­
c l u s i v e .
In a s tudy of  a k inde rga r ten  home counse ling  program (Radin,  1969),  
matched groups of  twelve disadvantaged high a b i l i t y  s tu d e n t s  who had 
p r ev ious ly  p a r t i c i p a t e d  i n  a p re-school  program underwent d i f f e r e n t i a l  
k inde rga r ten  expe r i ences .  A pa ren t  counsel ing  program was found t o  be 
t h e  v a r i a b l e  producing both s u p e r io r  performance on c o g n i t iv e  measures 
and a more s t im u la t i n g  home environment.  The youngs te rs  showing th e  
g r e a t e s t  ga ins  on t h e  Binet  were th o s e  whose mothers had been in t e n s e l y  
involved  in  t h e  educa t ive  p rocess  a t  both t h e  p re -school  and k inde rga r ten  
l e v e l s .
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Gowan (1971) repor ted  t h a t  r e g u la r  g i f t e d  s tu d e n t s  e a s i l y  used the  
s e rv ic e s  of  a counse lo r ,  but  t h a t  c u l t u r a l l y  d iv e r s e  and economically 
disadvantaged  g i f t e d  used counsel ing  s e rv ic e s  more i n f r e q u e n t l y .  Coun­
s e l o r s  should be a c t i v e  in  i n i t i a t i n g  co n ta c t s  and provid ing  s e rv i c e s  fo r  
t h i s  spec ia l  group.  There should be a combined counsel ing and i n s t r u c ­
t i o n a l  approach t o  upgrade academic s k i l l s  and help develop th e  personal  
s k i l l s  o f  s e l f - d i r e c t i o n  and con t ro l  ( F r a s i e r ,  1979).
Disadvantaged g i f t e d  youth  must be a s s i s t e d  in  recognizing and 
unders tanding  what they know about themselves ,  t h e i r  a b i l i t i e s  and 
t a l e n t s ,  and how t h i s  in form ation  a f f e c t s  de c i s io n s  they  make about t h e i r  
f u t u r e  ( F r a s i e r ,  1979; S u l l i v a n ,  1973).
The counse ling  needs of  c u l t u r a l l y  d iv e r s e  and d isadvantaged g i f t e d  
c h i ld r e n  can be ca teg o r ize d  i n t o  four  main problem a r e a s :
1 . i d e n t i t y  as  a g i f t e d  person ;
2 . t h e  d i f f i c u l t y  in  making academic and vocat ional  
d e c i s i o n s ;
3. t h e  problems of  making s o c ia l  ad justments  w i th in  t h e i r  own 
c u l t u r e  and th e  dominant c u l t u r e ;  and,
4.  problems in  fac ing  and r e so lv ing  t h e i r  own in te rp e r s o n a l  
c o n f l i c t s  ( F r a s i e r ,  1979)
Upward m o b i l i t y  o f  s tu d e n t s  from disadvantaged  backgrounds i s  
d i f f i c u l t  and p a i n f u l .  They face  emotional turmoil  and traumas 
a s s o c ia t e d  with  leaving  something behind as they  cl imb t h e  l a d d e r  of 
success  (Gowan, 1972; Graves,  1977).
In counse ling  th e  disadvantaged  g i f t e d  s t u d e n t ,  t h e  environmental 
in f lu e n c e s  t h a t  a f f e c t  t h e  c h i ld  should be unders tood.  The in f lu e n c e s  of
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p e e r ,  fam i ly ,  and school va lues  a re  unique in  th e  case  of  t h i s  group.
The counsel o r /counse lee  r e l a t i o n s h i p  i s  c r u c i a l .  Fowler (1965) s t a t e s
t h e  fol lowing f i v e  ques t ions  poss ib ly  being asked by t h e  s tu d en t :
1. Does th e  counse lo r  accept  or  r e j e c t  me because of  my
c l a s s ,  r a c e ,  o r  e t h i n i c  background?
2.  Does he view me as i n f e r i o r ,  h im se lf  as  supe r io r?
3.  Is th e  counse lo r  a f r a i d  t o  be open and rea l  with me?
4.  Does he r e a l l y  know me, my p e e r s ,  and my home s i t u a t i o n ?
5.  Can he be helpfu l  r a t h e r  than  judgmental? ( c i t e d  in
Gowan, 1971, p.  81)
Washington (1977) has w r i t t e n  about  a s t r e n g t h - o r i e n t e d  group coun­
s e l i n g  approaaoch t h a t  can be used with  economically disadvantaged 
ad o le sc e n t s .  The o b j e c t i v e  focus i s :  1) helping t h e  s tu d e n t  t o  b e t t e r
unders tand t h e  p o s i t i v e  s e l f ,  inc lud ing  a sense  of  con t ro l  over h i s  
environment;  and,  2 ) us ing th e  peer  group as  a suppor t  and re inforcement 
base.  This approach has been used in  v a r ious  s e t t i n g s  inc lud ing  an 
Upward Bound type program and low income day ca re  c e n t e r s .
The D i f f e r e n t i a l  Guidance f o r  Gifted Model (DGG) ( S a f t e r  and Bruch, 
1981) was developed in  an a t tempt t o  help de termine  ind iv idua l  p lans  f o r  
p a r t i c u l a r  g i f t e d  s t u d e n t s .  I t  r e p r e s e n t s  a p r o a c t iv e  mental hea l th  
approach t h a t  dea l s  with problems but  focuses  on p ro c e s s e s .  The type  of
g i f t e d n e s s ,  socio-economic s t a t u s ,  and grade  or  development of  t h e  c h i ld  
a r e  c r u c i a l  v a r i a b l e s  f o r  de te rmining the  kind o f  ongoing guidance and 
counse ling  procedures  f o r  each s tu d e n t .
Group counsel ing  f o r  th e  d isadvantaged  g i f t e d  can give s tu d en t s  an 
oppo r tun i ty  t o  p a r t i c i p a t e  in  an open,  c a r i n g ,  and t r u s t i n g  environment.
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Beside th e  development of  communication s k i l l s ,  and s e l f - a w a re n e s s ,  i t  
p rov ides  an oppo r tu n i ty  f o r  prob lem -so lv ing ,  d e c i s io n  making, and l e a d e r ­
ship  s k i l l s  t o  be used.  These exper iences  should help in  enhancing th e  
s t u d e n t ' s  s e l f - c o n c e p t  through d is cover ing  t h a t  o th e r s  have s i m i l a r  
f e e l i n g s  and problems (Allan and Fox, 1979).
Summary Statement
While va r ious  re s e a rc h e r s  have w r i t t e n  about d i scove r ing  d isadvan­
taged  g i f t e d  c h i ld r e n  (G u i l fo rd ,  1956; Meeker, 1969; Baldwin, 1975; 
Mercer,  1971) and educa tiona l  procedures  f o r  working with  them (High, 
1963; F r a s i e r ,  1978; Torrance,  1965; Passow, 1963),  l i t t l e  r esearch  has 
taken  p lace  in  th e  a rea  of  counsel ing  th e s e  s t u d e n t s .  Gowan (1968) 
s t a t e s  t h a t  a t t e n d in g  t o  t h e i r  a f f e c t i v e  as well as  c o g n i t i v e  development 
w i l l  c r e a t e  a c l im a te  fo r  achievement.
The l i t e r a t u r e  sugges ts  t h a t  d isadvantaged g i f t e d  s tu d e n t s  have 
c r e a t i v e  t a l e n t s ,  t h a t  i f  nutured can be used p ro d u c t iv e ly  f o r  t h e  good 
o f  s o c ie ty  (Torrance ,  1964, 1968; Smith,  1965; Gowan, 1975).  These s t u ­
d en t s  should be loc a ted  a t  an e a r l y  age in  o rder  t o  maximize t h e i r  
p o t e n t i a l  t o  t h e  f u l l e s t .
The c r e a t i v e  a b i l i t y  of  d isadvantaged g i f t e d  c h i l d r e n  has been 
recognized  as a f a c t o r  t h a t  may s u s t a i n  t a l e n t  a g a i n s t  th e  negat ive  
e f f e c t s  of  environment (Torrance ,  1971). I t s  importance along with 
l e a d e r s h ip  a b i l i t y  has been c i t e d  as  c h a r a c t e r i s t i c s  f o r  use in  t h e  
s e l e c t i o n  of  g i f t e d  s tu d e n t s  from disadvantaged  p o p u la t io n s .
Research has found t h a t  a p o s i t i v e  s e l f - c o n c e p t  i s  impor tant  t o  
c r e a t i v e  express ion  (Maslow, 1968; K r i s ,  1952).  One must have f a i t h  and
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t r u s t  in  h im se lf  and h is  a b i l i i t e s  in  o rder  t o  p r e s e n t  new and innova tive  
ideas  and s o l u t i o n s .  S tudies  a l s o  show t h a t  t h e r e  i s  a r e l a t i o n s h ip  
between s e l f - c o n c e p t  and academic achievement (Whiteman and Deutsch,  
1967; Brookover and Erickson,  1969; Anastasiow, 1967).  Thus enhancing 
th e  s e l f - c o n c e p t  of  s tuden t s  might well f a c i l i t a t e  t h e i r  a b i l i t y  t o  l e a rn  
and ach ieve .  A p o s i t i v e  s e l f - c o n c e p t  i s  p e r t i n e n t  t o  the  development of 
d isadvantaged  g i f t e d  s tuden t s  (Colangelo and Exum, 1979).  They lack  con­
f id e n c e ,  have l im i t ed  knowledge o f  t h e i r  s t r e n g t h s  and weaknesses, 
e x h i b i t  a d e s i r e  t o  c l i n g  t o  the  f a m i l i a r ,  and a re  o f t e n  f r u s t r a t e d  by 
c u l t u r a l  d i f f e r e n c e s  and f e e l i n g s  of  r e j e c t i o n .
There has been a growing r ecogn i t ion  of  l e a d e r s h ip  p o t e n t i a l  as  a 
s i g n i f i c a n t  a spec t  o f  human behavior  and a v ia b le  concern o f  g i f t e d n e s s .  
Evidence of  re sea rch  in d i c a t e s  t h a t  al though d isadvantaged c h i ld r e n  a re  
i n t e r e s t e d  in  t h e  f u t u r e ,  they  o f ten  have d i f f i c u l t y  developing adequate 
images of  i t .  These images o f  the  f u t u r e  help determine t h e i r  l e ade rsh ip  
p o t e n t i a l .  The use of  c r e a t i v e  a c t i v i t i e s  involving ora l  communication 
has been advocated in  t each ing  le ad e r sh ip  s k i l l s  ( S i s k ,  1977).  Also 
recommended i s  t h e  use of  rea l  and simulated  s i t u a t i o n s  invo lv ing  l e a d e r ­
sh ip  and fo l low ersh ip  exper iences  (Magoon, 1981).
Counseling disadvantaged g i f t e d  s tu d en t s  prov ides  a means fo r  
he lp ing t o  n u r tu re  and develop t h e i r  p o t e n t i a l .  A combined counsel ing 
and i n s t r u c t i o n a l  approach focus ing  on personal  and academic s k i l l s  can 
g ive  s tu d en t s  an oppor tun i ty  t o  p a r t i c i p a t e  in  an open,  c a r i n g ,  and 
t r u s t i n g  environment.  I t  i s  th e s e  f a c t o r s  in  combination with  t h e  above 
re sea rch  f ind ings  on disadvantaged g i f t e d  and t a l e n t e d  s tu d e n t s  t h a t  has 
given impetus t o  t h e  p re s en t  r e s e a r c h .
CHAPTER 3
METHODOLOGY 
Popula t ion  and S e le c t io n  of  Sample
The s e t t i n g  f o r  t h i s  s tudy was th e  Chesapeake City  Public  School 
d i s t r i c t  loc a ted  in  e a s t e rn  V i rg in ia .  Approximately 25,000 s tuden t s  
r e p re s e n t in g  a l l  socio-economic l e v e l s  a t t e n d  school w i th in  th e  
d i s t r i c t .
Subjec ts  f o r  th e  study were 48 f i f t h  and s i x t h  grade s tuden t s  a t t e n ­
ding an elementary  school des ignated  as T i t l e  I according t o  federa l  
g u id e l in e s  s p e c i f i e d  by th e  Elementary and Secondary Education Act of  
1965 (ESEA). The s tu d en t s  had been i d e n t i f i e d  as p o t e n t i a l l y  g i f t e d  and 
t a l e n t e d  and s e l e c t e d  t o  p a r t i c i p a t e  in  t h e  Chesapeake Public  School ' s  
Gifted and Talen ted Education Program (GATE). C l a s s i f i c a t i o n  of  s tuden t s  
were as fo l low s :  26 boys and 22 g i r l s ;  29 f i f t h  g raders  and 19 s i x t h
g ra d e r s .
Research Design
The r e s ea rch  des ign  used was t h e  P r e t e s t - P o s t t e s t  Control Group 
Design with random assignment t o  both experimental  and co n t ro l  groups.
Rj 0 X 0 High c r e a t i v i t y
R2  0 X 0 Low c r e a t i v i t y
R3  0 X 0 High c r e a t i v i t y
R4  0 X 0 Low c r e a t i v i t y
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Ins t rumenta t ion
The Torrance Tes ts  of  C rea t ive  Thinking (TTCT) measures four  c r e a ­
t i v e  th in k in g  p rocesse s :  Fluency—t h e  t o t a l  number of  responses ;
F l e x i b i l i t y - - t h e  number of  d i f f e r e n t  c a t e g o r i e s  used in  responses ;  
O r i g i n a l i t y - - t h e  number of  more in f reque n t  answers ( those  given by l e s s  
than  two percen t  of  th e  p o p u la t io n ) ;  and E la b o ra t i o n - - th e  number of 
d e t a i l s  over and above what i s  necessary  t o  communicate th e  ba s ic  idea .  
I n t e r s c o r e r  r e l i a b i l i t i e s  range from .86 t o  .99 .  In terform r e l i a b i l i t y  
ranges from .50 t o  .93 .  The m a jo r i t y  of  r e l i a b i l i t y  c o e f f i c i e n t s  exceed 
.70 (Buros, 1972).  R e l i a b i l i t y  s tu d i e s  of  t h e  TTCT a re  summarized in  t h e  
norms- technica l  manual. Cons truc t  and concur ren t  v a l i d i t y  s tu d i e s  
sugges t  t h a t  t h e  t e s t  does measure behaviors  c o n s i s t e n t  with t h e  l i t e r a ­
t u r e  on c r e a t i v e  behav ior .  The p r e d i c t i v e  v a l i d i t y  of  t h e  t e s t  has not 
been adequa te ly  determined,  but  c u r r e n t  evidence im plie s  t h a t  th e  TTCT 
may have some p r e d i c t i v e  v a l i d i t y  (Buros, 1974).
Because many verbal  t e s t s  l a rg e ly  measure a s t u d e n t ' s  c a p a c i ty  t o  
manipula te  verbal  symbols, a b s t r a c t i o n s ,  and c o n ce p ts ,  and th e s e  a r e  t h e  
l e a s t  s t im u la ted  in  t h e  deprived environment (Taba,  1966) use of  th e  
f i g u r a l  r a t h e r  than  th e  verbal  form was chosen as a p re c a u t io n .  In 
a d d i t io n  t o  Torrance (1971) ,  Solomon (1974) has c i t e d  evidence t h a t  i n d i ­
c a t e s  t h a t  t h e  f i g u r a l  form i s  f a i r  t o  a l l  socio-economic c l a s s e s  of  
c h i l d r e n .  Through a n a l y s i s  of  v a r iance  s t a t i s t i c a l  t e c h n iq u e s ,  Solomon 
d id  a r e - a n a l y s i s  of  her  1968 study e n t i t l e d  "A Comparative Analys is  of  
Crea t ive  and I n t e l l i g e n t  Behavior of  Elementary School Children with 
D i f f e r e n t  Socio-Economic Backgrounds." The s u b je c t s  were 722 c h i l d r e n  in
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t h e  f i r s t ,  t h i r d ,  and f i f t h  grades of  s e le c te d  elementary schools  in  t h e  
D i s t r i c t  of  Columbia, Resu l t s  on s e p a ra t e  a c t i v i t i e s  of  t h e  f i g u r a l  
Torrance Tes ts  o f  C rea t ive  Thinking were provided .  Disadvantaged c h i l ­
dren  performed i n  a s u p e r io r  manner over  advantaged c h i ld r e n  in  many 
a r e a s  of  c r e a t i v e  th in k in g  during th e  e a r l y  y e a r s  of  s choo l ,  p a r t i c u l a r l y  
a t  t h e  t h i r d  grade l e v e l .  There were a l s o  many a reas  where t h e  d isadvan­
taged  performed as  well as  th e  advantaged in  a l l  t h r e e  g rades .  She 
s t a t e s  t h a t  r e s u l t s  were con t ra ry  t o  what might be expected  on ty p i c a l  
t e s t s  of  i n t e l l i g e n c e .
The P i e r - H a r r i s  C h i l d r e n ' s  Self-Concept  Scale (PHCSCS) was developed 
in  1964. I t  i s  a 15 t o  20 minute s e l f - r e p o r t  ins trument designed f o r  
c h i l d r e n  over  a wide age range .  The s c a l e  was s t a n d a rd i z e d  on 1,183 
c h i l d r e n  in  grades fou r  through twelve in  a Pennsylvania school d i s t r i c t .  
The i n t e r n a l  cons i s tency  o f  t h e  s c a l e  ranges from .78 t o  .93 and t e s t -  
r e t e s t  r e l i a b i l i t y  from .71 t o  .77 .  C o r r e la t io n  with o t h e r  s i m i l i a r  
in s t rum en ts  a r e  in  the  m i d - s i x t i e s .
The s c a l e  does not c o r r e l a t e  highly  with  soc ia l  d e s i r a b i l i t y ,  though 
a c o r r e l a t i o n  of  - . 5 4  t o  - . 6 0  e x i s t s  with a measure o f  anx ie ty  which th e  
a u th o rs  fee l  i s  a t r u e  t r a i t  r a t h e r  than  one of  response  s t y l e .  In 
r e s ea rch  s t u d i e s ,  recommendation fo r  use o f  a con t ro l  group i s  made as 
s co re s  te nd  t o  i n c re a s e  s l i g h t l y  with r e t e s t i n g  (Buros,  1972).  The 
PHCSCS was s e l e c t e d  because of  t h e  advantages i t  o f f e r s  in  use with th e  
p a r t i c u l a r  s u b je c t s  chosen f o r  t h i s  s tudy .  Designed f o r  use with c h i l ­
d r e n ,  i t  has been more than  adequate ly  s t andard ized  and r e l i a b i l i t y  and 
v a l i d i t y  a r e  comparable t o  o r  b e t t e r  than  o th e r  ins t rum ents  of  s i m i l i a r
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purpose.  The use of  t h e  PHCSCS f o r  r esearch  and s t u d i e s  of  change in 
s e l f - c o n c e p t  i s  encouraged and recommended ( P i e r s ,  1969; Buros,  1972).
Gain in  l e a d e r s h ip  wil l  be measured by th e  Scales fo r  Rating the  
Behavioral C h a r a c t e r i s t i c s  of Super io r  Students  (SRBCSS), Par t  IV, 
Leadership C h a r a c t e r i s t i c s .
This s c a le  was developed in  an at tempt t o  provide t e a c h e r s  with an 
o b j e c t i v e  and sy s tem a t ic  way of  i d e n t i f y i n g  g i f t e d  s tu d e n t s .  They are
in tended as a supplement t o  be used in  con junction  with o th e r  i d e n t i f i c a ­
t i o n  c r i t e r i a .  A s e r i e s  of  s t u d i e s  conducted found a t e s t - r e t e s t  
r e l i a b i l i t y  range of .77 t o  .91 .  In te r judge  r e l i a b i l i t y  ranged from .67 
t o  .91 .  The SRBCSS d isc r im in a ted  between fo r ty  average s tuden t s  (mean 
IQ-109) and f o r t y  g i f t e d  s tu d e n t s  (mean IQ-137) (ps .0 1 ) .  I t s  c o r r e l a ­
t i o n  with measures of  c r e a t i v i t y ,  i n t e l l i g e n c e ,  and achievement,  were low 
but  s i g n i f i c a n t  ( R e n z u l l i ,  1971).
In t h i s  s tudy t h e  SRBCSS was v a l id a te d  by comparing t e a c h e r ' s  
r a t i n g s  on i t  with peer  r a t i n g s  using a s tandard  socio-economic 
t e ch n iq u e .  S tudents  in  t h e  s u b j e c t ' s  c l a s s e s  were asked t o  r a t e  t h e i r  
c la ssm ate  on t h r e e  hypo the t ica l  l e ade rsh ip  s i t u a t i o n s .
Procedures
Data C o l l ec t io n
Students  were adm in is te red  th e  Torrance Tests  o f  C rea t ive  Thinking, 
f i g u r a l  form A and t h e  P i e r s - H a r r i s  C h i ld r e n ' s  Self-Concept  Scale by 
t r a i n e d  t e a c h e r s .  Teachers a l s o  completed th e  Scales  f o r  Rating the  
Behavioral C h a r a c t e r i s t i c s  of  Super io r  S tu d e n t s , Pa r t  IV, Leadership
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C h a r a c t e r i s t i c s  f o r  each s tuden t  and ass igned  them an i d e n t i f i c a t i o n  num­
b e r  unknown t o  t h e  i n v e s t i g a t o r .  S tudents  were div ided  according t o  
t h e i r  t o t a l  c r e a t i v i t y  s c o re ,  th e  C r e a t i v i t y  Index.  The C r e a t i v i t y  
Index,  an i n d i c a t o r  of  t h e  s t u d e n t ' s  c r e a t i v e  p o t e n t i a l  i s  found by 
poo ling  the  c r e a t i v e  s t r e n g t h  r a t i n g s  and t h e  average s tandard  score .  
Group A c o n s i s t e d  of  th ose  s tuden t s  having scores  in  th e  top 50% of  a l l  
th o s e  t e s t e d  and Group B c o n s i s t e d  of  s tu d e n t s  whose scores  f e l l  i n  th e  
bottom 50% o f  a l l  t hose  t e s t e d .  Two experimental  groups and two cont ro l  
groups were formula ted .  Random s e l e c t i o n  from Group A comprised one 
experimental  group and one con t ro l  group,  s tu d e n t s  with high c r e a t i v i t y  
s c o re s .  Random s e l e c t i o n  from Group B comprised t h e  second experimental  
and cont ro l  groups ,  s tu d en t s  with low c r e a t i v i t y  s co re s .  There were 
twelve s tuden t s  in  each group.
Treatment
Subjec ts  in  t h e  two experimental  groups p a r t i c i p a t e d  in  one hour 
s t r u c t u r e d  group counsel ing s e s s ions  held bi-weekly f o r  approximately s ix  
weeks. The s e s s io n s  co n s i s t e d  p r im a r i ly  of  a combination of  s t r u c t u r e d  
group s t r a t e g i e s  t o  develop dec is ion-making ,  p rob lem -so lv ing ,  and 
communication s k i l l s ;  t o  promote s e l f - a w a re n e s s ;  and t o  in c re a s e  
p ro f i c i e n c y  i n  supplementary academic a reas  such as  t e s t - t a k i n g  and study 
s k i l l s .  Time was a l s o  devoted t o  shar ing  and responding t o  personal  
f e e l i n g s .  The e x e rc i s e s  and s t r a t e g i e s  were developed by th e  e x p e r i ­
menter  using a combination o f  p r e - e x i s t i n g  pub l i shed  m a t e r i a l s  s e l e c te d  
and modified t o  meet th e  unique needs of  t h e  s tu d e n t s .  The con t ro l
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groups con tinued  with  th e  r e g u la r  c l a s s  schedule dur ing t h i s  t ime which 
c o n s i s t e d  of  going t o  and us ing th e  l i b r a r y .
S t a t i s t i c a l  Methods
Analys is  of  Variance with  an a p r i o r i  c o n t r a s t  was used f o r  t e s t i n g  
Hypothesis  One and Two, t o  determine i f  t r e a tm e n t  had an e f f e c t  on the  
s e l f - c o n c e p t  and l e ad e r s h ip  s k i l l s  of  the  experimental  group.  I t  was 
a l s o  used t o  t e s t  Hypothesis  Four and Five t o  de termine  i f  w i th in  the 
experimental  group t h e r e  was g r e a t e r  gain f o r  th e  high c r e a t i v e  s tuden t s  
compared t o  t h e  low c r e a t i v e  s tu d e n t s .  A Pearson Product-Moment C or re la ­
t i o n  was computed t o  determine i f  t h e r e  was a s i g n i f i c a n t  r e l a t i o n s h i p  
between c r e a t i v e  th in k in g  a b i l i t y ,  s e l f - c o n c e p t ,  and le a d e r s h ip  a b i l i t y  
among th e  s tuden t s  of  a l l  fou r  groups.
Upon a p p l i c a t i o n  of  s t a t i s t i c a l  a n a l y s i s  t o  t h e  c o l l e c t e d  d a t a ,  
acceptance  or  r e j e c t i o n  of  t h e  hypotheses along with  a r e p o r t  o f  th e  
f in d in g s  was made.
CHAPTER 4
ANALYSIS OF DATA
The p re s e n t  i n v e s t i g a t i o n  sought t o  determine  t h e  e f f e c t s  o f  a pro­
gram of  s t r u c t u r e d  group counseling  on the  s e l f - c o n c e p t  and le ad e r sh ip  
s k i l l s  o f  disadvantaged g i f t e d  elementary s tu d e n t s .  A t o t a l  of  48 f i f t h
and s i x t h  grade s tuden t s  p a r t i c i p a t e d  in  the  s tudy .  The o r ig in a l  popula­
t i o n  of  54 was reduced t o  48 due t o  withdrawal from school o r  i l l n e s s s .
The r e s u l t s  of  t h e  i n v e s t i g a t i o n  are  p resen ted  by hypotheses.  
Analys is  of  Variance was used t o  t e s t  Hypotheses One, Two, Four, and 
Five.  A Pearson Product-Moment C o r r e la t io n  was computed t o  t e s t  Hypo­
t h e s i s  Three.  The 0 .05 le ve l  of  conf idence  was th e  c r i t e r i o n  po in t  f o r  
accep tance o r  r e j e c t i o n  of  t h e  hypotheses.  The S t a t i s t i c a l  Packages f o r  
th e  Social Sciences (SPSS) were chosen as most s u i t a b l e  f o r  th e  e x p e r i ­
mental s tudy .  THe SPSS provided easy s to rage  of  raw d a t a  as well as  t h e  
means and i n t e r a c t i o n  v a r i a b l e s .
Hypothesis  One
I t  was hypothesized t h a t  t h e r e  would be a s i g n i f i c a n t l y  higher  mean 
ga in  score  on s e l f - c o n c e p t  f o r  d isadvantaged g i f t e d  s tu d en t s  who p a r t i c i ­
pated  in  a program o f  s t r u c t u r e d  group counseling compared t o  th e  con t ro l  
group,  as  measured by th e  P i e r s - H a r r i s  C h i ld r e n ' s  Self-Concept  Scale 
(PHCSCS).
Data r e l a t i v e  t o  t h i s  hypothesi s  a r e  p resen ted  in  Table 4.1 and 
Table 4 . 2 .  The hypothes i s  was r e j e c t e d .  The c a l c u l a t e d  F r a t i o  shown in  
Table 4 .1  i n d i c a t e s  t h a t  t h e r e  were no s i g n i f i c a n t  d i f f e r e n c e s  in  the  
mean gain sco res  f o r  s e l f - c o n c e p t .  Table 4 .2  shows th e  r e s u l t s  of  an a
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p r i o r i  c o n t r a s t  using Oneway Analys is  of Variance.  The combined e x p e r i ­
mental groups a re  c o n s t r a s t e d  with th e  combined con t ro l  groups.  The 
r e s u l t a n t  t  s t a t i s t i c  i n d i c a t e s  t h a t  th e  F value of  2.951 was not s i g ­
n i f i c a n t  a t  t h e  .05 le v e l  f o r  t h e  two combined group 's  d i f f e r e n c e s  in the  
means of th e  mean gain scores  f o r  s e l f - c o n c e p t .
These r e s u l t s  were not in  keeping with  th e  f ind ings  of  o th e r  
r e s e a r c h e r s  repo r ted  in  Chapter  2.  Experimental t r ea tm en t  f o r  improved 
s e l f - c o n c e p t  would appear t o  have had l i t t l e  e f f e c t  as  measured by th e  
mean gain scores  on th e  PHCSCS.
Hypothesis  Two
I t  was hypothesized  t h a t  t h e r e  would be a s i g n i f i c a n t l y  h igher  mean 
gain score  on l e ad e r s h ip  f o r  d isadvantaged g i f t e d  s tu d e n t s  who p a r t i c i ­
pated  in  a program of  s t r u c t u r e d  group counse ling  compared t o  th e  cont ro l  
groups ,  as  measured by th e  Scales  f o r  Rating Behavioral C h a r a c t e r i s t i c s  
o f  Super io r  Studen ts  (SRBCSS), P a r t  IV, Leadership c h a r a c t e r i s t i c s .
Based on r e l a t i v e  da ta  in  Tables 4 .2  and 4 .3  th e  hypothesis  was 
r e j e c t e d .  In Table 4 .3  t h e  c a l c u l a t e d  F r a t i o  o f  0.537 i n d i c a t e s  t h a t  
t h e r e  were no s i g n i f i c a n t  d i f f e r e n c e s  in  th e  mean ga in  scores  f o r  l e a d e r ­
s h ip .  Again t h e  r e s u l t s  of  an a p r i o r i  c o n t r a s t  using Oneway Analysis  of 
Variance between th e  combined experimental  groups and the  combined 
con t ro l  groups i s  shown in  Table 4 .2 .  The r e s u l t a n t  F value of 0.3090 
f o r  l e a d e r s h ip  was not s i g n i f i c a n t  a t  th e  .05 l e v e l .
Experimental t r e a tm e n t  f o r  inc reased  le a d e r s h ip  s k i l l s  would appear 
t o  have had l i t t l e  e f f e c t  as  measured by th e  mean ga in  scores  on the
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SRBCSS, P a r t  IV, Leadership.  These f ind ings  were c o n t r a d i c t o r y  t o  
re sea rch  f ind ings  concerning l e ad e r s h ip  as repor ted  in  Chapter  2.
Hypothesis  Three
I t  was hypothesized  t h a t  t h e r e  would be a s t a t i s t i c a l l y  s i g n i f i c a n t  
c o r r e l a t i o n  between c r e a t i v e  th ink ing  t e s t  s c o r e s ,  s e l f - c o n c e p t  t e s t  
s c o re s ,  and l e a d e r s h ip  t e s t  scores  f o r  disadvantaged g i f t e d  s tu d en t s  
w i th in  th e  experimental  and con t ro l  groups.
Data r e l a t i v e  t o  t h i s  hypothesi s  a re  presen ted  in  Table 4 . 4 .  A 
Pearson Product-Moment C o r re la t io n  was computed t o  ana lyze  t h e  da t a .  
Although some p o r t i o n s  of  t h e  hypothesi s  were r e j e c t e d ,  t h e r e  was 
s i g n i f i c n a n t  c o r r e l a t i o n  in  some a r e a s .
C r e a t i v i t y  did  not appear t o  be r e l a t e d  t o  l e ade r sh ip  o r  s e l f -  
concept  p r e t e s t s  o r  p o s t t e s t s .  This c o n t r a d i c t s  f ind ings  which show t h a t  
many c h a r a c t e r i s t i c s  found in  persons  possess ing  l e ad e r s h ip  p o t e n t i a l  and 
hea l thy  s e l f - c o n c e p t s  a re  t h e  same as those  necessary  f o r  high 
c r e a t i v i t y .  (Tay lo r ,  1964; K r i s ,  1952). Se l f -concep t  p r e t e s t  scores  
c o r r e l a t e d  s i g n i f i c a n t l y  with s e l f - c o n c e p t  p o s t t e s t  scores  ( . 0 0 0 1 ) r e i n ­
fo rc ing  t e s t  r e l i a b i l i t y .  Se l f -concep t  p r e t e s t  scores  a l s o  c o r r e l a t e d  
s i g n i f i c n a t l y  with  l e ad e r s h ip  p r e t e s t  scores  ( .0 3 5 8 ) ,  and l eade rsh ip  
p o s t t e s t  scores  ( .0669 ) .  S tu d e n t ' s  l e ad e r s h ip  a b i l i t y  appeared t o  have a 
s i g n i f i c a n t  r e l a t i o n s h i p  t o  t h e i r  s e l f - c o n c e p t s .  One could make th e  
s u p p o s i t io n  t h a t  in  o rde r  t o  be a compentent l e a d e r ,  a person must 
possess  high s e l f - r e g a r d  as a p r e r e q u i s i t e  t o  high regard  and fo l lo w e r ­
sh ip  from o t h e r s .  Leadership p r e t e s t  sco res  c o r r e l a t e d  highly  with 
l e a d e r s h ip  p o s t t e s t  scores  ( . 0 0 0 1 ) .
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Hypothesis  Four
I t  was hypothesized t h a t  w i th in  t h e  experimental  group o n ly ,  th e  
h i g h - c r e a t i v e  s tu d en t s  would have a s i g n i f i c a n t l y  h igher  mean ga in -sco re  
on s e l f - c o n c e p t  than  th e  lo w -c rea t iv e  s tu d e n t s  as  measured by the  P i e r s -  
H a r r i s  C h i ld re n ' s  Self -Concept  Scale (PHCSCS), Par t  IV, Leadership.
Table 4 .1  and Table 4 .5  show d a ta  r e l a t i v e  t o  t h i s  hypo thes i s .  The 
c a l c u l a t e d  F r a t i o  shown in  Table 4 .1  i n d i c a t e s  t h a t  t h e r e  were no 
s i g n i f i c a n t  d i f f e r e n c e s  in  th e  mean gain  scores  f o r  s e l f - c o n c e p t .  Table 
4 .5  shows t h e  r e s u l t s  o f  a c o n t r a s t  between high c r e a t i v e  s tuden t s  and 
low c r e a t i v e  s tu d en t s  w i th in  t h e  experimental  group. The r e s u l t a n t  t  
s t a t i s t i c  i n d i c a t e s  t h a t  t h e  F value of  1.664 was not s i g n i f i c a n t  a t  th e  
.05 le v e l  f o r  th e  two g ro u p ' s  d i f f e r e n c e  in  t h e  means of  t h e  mean ga in  
sco re s  f o r  s e l f - c o n c e p t .
Experimental t r e a tm e n t  f o r  improved s e l f - c o n c e p t  as  i t  r e l a t e s  t o  
t h e  c r e a t i v i t y  index would appear t o  have had l i t t l e  e f f e c t  as measured 
by t h e  mean ga in  scores  on the  PHCSCS. The hypothes is  was r e j e c t e d .
Hypothesis  Five
I t  was hypothesized t h a t  w i th in  t h e  experimental  group o n ly ,  th e  
high c r e a t i v e  s tu d e n t s  would have a s i g n i f i c a n t l y  h ighe r  mean g a in -s co re  
on l e a d e r s h ip  than  t h e  lo w -c re a t iv e  s tu d e n t s  as  measured by the  Scales  
f o r  Rating t h e  Behavioral  C h a r a c t e r i s t i c s  o f  Super io r  Studen ts  (SRBCSS), 
Pa r t  IV, Leadership.
The hypothes is  was r e j e c t e d  based on d a t a  shown in  Table 4 .3  and 
Table 4 . 5 .  Again th e  c a l c u l a t e d  F r a t i o  shown in  Table 4 .3  i n d i c a t e s
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t h a t  t h e r e  were no s i g n i f i c a n t  d i f f e r e n c e s  in  th e  mean gain scores  fo r  
l e a d e r s h ip .  The r e s u l t  o f  t h e  a p r i o r i  c o n t r a s t  using Oneway Analysis  of 
Variance in  Table 4 .5  shows t h e  t  s t a t i s t i c  which i n d i c a t e s  an F va lue  of 
.0015.  This was not  s i g n i f i c a n t  a t  th e  .05  leve l  f o r  t h e  d i f f e r e n c e  in 
mean ga in  scores  f o r  t h e  two groups.
Experimental t r ea tm en t  f o r  inc reased  l e ad e r s h ip  s k i l l s  appeared to  
have l i t t l e  e f f e c t  as  measured by th e  mean gain scores  on t h e  SRBCSS, 
P a r t  IV, Leadership when r e l a t e d  t o  c r e a t i v i t y .
Analysis  of  Mean Gain-Scores
Upon examination o f  th e  group means f o r  mean gain scores  shown in 
Table 6  found t h a t  in  both s e l f - c o n c e p t  and l e a d e r s h i p ,  t h e  low c r e a t i v e  
con t ro l  group made more gain than  th e  o th e r  groups (5.500 f o r  s e l f -  
concep t ,  1.333 f o r  l e a d e r s h i p ) .  A p o s s ib le  reason may have been t h a t  one 
might expec t  g r e a t e r  ga in  in  lo w -c rea t iv e  s tu d en t s  because t h e r e  was more 
room f o r  gain t o  occur .  The group mean on t h e  s e l f - c o n c e p t  p r e t e s t  and 
th e  l e ad e r s h ip  p r e t e s t  were lower than  any o th e r  group (except  f o r  the  
high c r e a t i v e  con t ro l  group which had a comparable,  59 .91 . )  Thus more 
gain was made in  group 4 but  c o n s id e r a t io n  should be given t o  t h e  f a c t
t h a t  t h e  p o s s i b i l i t y  o f  t h i s  achievement could be a t t r i b u t e d  t o  a lower
p r e t e s t  mean i n i t i a l l y .  I t  should be noted t h a t  the  g roup ' s  p o s t t e s t
means were lower than  th e  h i g h - c r e a t i v e  experimental  g ro u p ' s .
The o th e r  p o s s i b l e  exp lana t ion  f o r  g r e a t e r  mean ga in  scores  among 
th e  lo w -c re a t iv e  con t ro l  group may l i e  in  th e  a rea  of  s tu d en t  pe rcep­
t i o n s .  Cook and Campbell (1979) s t a t e  t h a t  though randomization
conven ien t ly  ru l e s  out  many t h r e a t s  t o  i n t e r n a l  v a l i d i t y ,  i t  does not
5 8
r u l e  out  a l l  of  them. Some of  them wil l  tend t o  obscure  t r u e  
d i f f e r e n c e s ,  by making no- t rea tment  con t ro l  groups perform a t y p i c a l l y .
CP
They s t a t e :
I t  i s  r a r e  in  our s o c i e t y  t o  have va luab le  resources  d i s t r i b u ­
t e d  on a random b a s i s .  Ins tead  we expec t  them t o  be 
d i s t r i b u t e d  according  t o  need,  m e r i t ,  s e n i o r i t y ,  o r  on a ' f i r s t  
come, f i r s t  se rved '  b a s i s .  D i s t r i b u t i o n  by m e r i t  o r  need i s  
more common than  d i s t r i b u t i o n  by chance,  p.  57 
The con t ro l  group as well as  th e  experimental  groups may have 
perce ived  t h e  group s e s s ions  as  given t o  s tu d en t s  who needed help in  
those  a r e a s  the  most .  In every c a s e ,  t h e  two con t ro l  groups achieved 
h ighe r  mean gain scores  but  not  higher  p r e t e s t  o r  p o s t t e s t  s c o re s .
Gr
ou
p 
M
ea
ns
59
+->
Q. CDOJ L.U oc o
o coo 11 cp •r»
0J 3oo
CL 0)•r* L..C o(/> oL- LO
01 1
T5 cto •r*
OJ —J 3
P
a .0) Po toc 0)o po p1 top or—a_
a>CO
CL•r- p£ t/>i/> OJL. p0) p•a o)<0 oOJ a_-j
P
CLOJUPc (/>
o OJo P1 0)
p ur— Q.
0)00
CL
-C P(/) L0(- 0J0J P
“O OJHD L.
OJ CL-1
>>P• r
> X•r* 0JP *o<0 c<U »-H
C-
o
CO
00o
CO
oo
LO
oI
00
CO
00
ooin
•
LO
O
LO
•
oi
VO
VO
VO
•
oI
CO
00o COCO
CO
ooLO
•
VO
VO
o
LO
CSJ
•o
VO
VO
H
LO
VO
VO
LO
VO
CO
CO
00
•CO
CO
VO
VO
VO
CO
VO VO
oCO CSJCO
VO
CO
VO
o
LO
r-x*
o
VO
CO
00o
•OJ
VO
VOH
O'*
LO
CO
00
LO
COCO
CO
•
CSJCO
oo
LO
CO
00
LO
CO CO
o
LO
•
00
CSJ
oo
LO
LOo
VO
VO
CSJ
CO
00o
LOo
•
p
•
p
•
P
•
Pf-H *0 CSJ <o CO r— to fmm0J OJ 0J o OJ o
cl c- o . t- CL C- C- CL £. £_3  0  • 3  0  • 3  O p 3  O Po  a . o CL O c o C
cd ■£ uS ucd L.CD •I- o3 : o
uCD o  o  _ l o
CHAPTER 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
This chap te r  summarizes th e  p r e s e n t  i n v e s t i g a t i o n ,  s t a t e s  th e  
f i n d i n g s ,  d i s c u s s e s  the  hypotheses and co n c lu s io n s ,  and o f f e r s  recommen­
d a t io n s  f o r  f u tu r e  resea rch .
Summa ry
The problem o f  t h i s  s tudy was t o  determine t h e  e f f e c t s  of  a program 
o f  s t r u c t u r e d  group counseling on th e  s e l f - c o n c e p t  and le a d e r s h ip  s k i l l s  
o f  d isadvantaged g i f t e d  elementary school s tu d e n t s .  The study was con­
ducted f o r  t h e  fo l lowing purposes :
1. To determine i f  p a r t i c i p a t i o n  in  a program o f  s t r u c t u r e d  group 
counsel ing would a f f e c t  th e  s e l f - c o n c e p t  t e s t  scores  and l e ad e r s h ip  t e s t  
sco res  of  d isadvantaged  g i f t e d  elementary  s tu d e n t s .
2. To determine i f  h ig h - c r e a t i v e  o r  lo w -c rea t iv e  disadvantaged 
g i f t e d  s tu d e n t s  would achieve  a g r e a t e r  gain in  s e l f - c o n c e p t  and l e a d e r ­
sh ip  t e s t  scores  a f t e r  p a r t i c i p a t i n g  in  a program of  s t r u c t u r e d  group 
counse l ing .
3. To determine i f  t h e r e  was a s i g n i f i c a n t  r e l a t i o n s h i p  between 
c r e a t i v e  t h i n k i n g - ^ b i l i t y ,  s e l f - c o n c e p t  and l e ad e r s h ip  s k i l l s  of  d i s ­
advantaged g i f t e d  elementary s tu d e n t s .
In o rd e r  t o  f a c i l i t a t e  t h i s  p ro c e s s ,  t h e  fol lowing f i v e  hypotheses 
were t e s t e d :
Hypothesis  One. There w il l  be a s i g n i f i c a n t l y  h ighe r  mean gain 
sco re  on s e l f - c o n c e p t  f o r  d isadvantaged g i f t e d  s tu d e n t s  who p a r t i c i p a t e
60
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i n  a program of s t r u c t u r e d  group counse ling  compared t o  th e  con t ro l  
groups.
Hypothesis  Two. There w il l  be a s i g n i f i c a n t l y  h ighe r  mean gain 
score  on le a d e r s h ip  f o r  disadvantaged  g i f t e d  s tu d e n t s  who p a r t i c i p a t e  in  
a program of  s t r u c t u r e d  group counsel ing  compared t o  th e  con t ro l  groups.
Hypothesis  Three . There w il l  be a s t a t i s t i c a l l y  s i g n i f i c a n t  c o r r e ­
l a t i o n  between c r e a t i v e  th ink ing  t e s t  sco res  f o r  d isadvantaged g i f t e d
s tu d e n t s  w i th in  t h e  experimental  and con t ro l  groups.
Hypothesis  Four. Within t h e  experimental  group o n ly ,  t h e  h igh- 
c r e a t i v e  s tu d e n t s  w i l l  have a s i g n i f i c a n t l y  higher  mean ga in  score  on 
s e l f - c o n c e p t  than  w i l l  t h e  lo w -c rea t iv e  s t u d e n t s .
Hypothesis  F iv e . Within th e  experimental  group o n ly ,  t h e  high- 
c r e a t i v e  s tu d e n t s  w i l l  have a s i g n i f i c a n t l y  higher  mean ga in  score  on 
l e ad e r s h ip  than  w i l l  t h e  lo w -c rea t iv e  s t u d e n t s .
The s u b je c t s  f o r  t h i s  s tudy were 48 f i f t h  and s i x t h  grade s tu d e n t s  
a t t e n d in g  an elemen tary  school in  Chesapeake,  V irg in ia  des igna ted  as 
T i t l e  I according t o  fede ra l  g u id e l in e s  s p e c i f i e d  by th e  Elementary and 
Secondary Act o f  1965 (ESEA). The s tu d e n t s  had been i d e n t i f i e d  as
p o t e n t i a l l y  g i f t e d ,  and were s e l e c t e d  t o  p a r t i c i p a t e  in  t h e  Chesapeake
S choo l ' s  Gifted and Talented  Education Program (GATE).
Three in s t rum en ts  were admin is te red  as p r e t e s t s .  The ins trum ent 
employed t o  measure c r e a t i v e  th ink ing  a b i l i t y  was t h e  Torrance Tes ts  of  
C rea t ive  Thinking, f i g u r a l  form A. To ensure  s c o re r  accuracy and r e l i a ­
b i l i t y ,  th e  t e s t  answer bookle ts  were s e n t  t o  t h e  STS Scoring Serv ice  f o r  
t h e  Torrance Tes ts  where sco re r s  have been s p e c i f i c a l l y  t r a i n e d .  The 
s u b j e c t s '  C rea t iv e  Index score  was used as c r i t e r i a  f o r  grouping w i th in
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t h e  experimental  and con t ro l  groups.  The P i e r s - H a r r i s  C h i ld r e n ' s  S e l f -  
Concept Scale was used t o  measure change in  th e  s e l f - c o n c e p t s  of  t h e  sub­
j e c t s .  The Scales  f o r  Rating th e  Behavioral  C h a r a c t e r i s t i c s  o f  Super io r  
S tu d e n t s , P a r t  IV, Leadership C h a r a c t e r i s t i c s  was employed t o  measure 
growth in  l e ad e r s h ip  a b i l i t y .  The PHCSC and th e  SRBCSS, P a r t  IV, Leader­
ship  C h a r a c t e r i s t i c s  were a l s o  admin is te red  as p o s t t e s t  t o  measure 
performance change.
S ubjec ts  were d iv ided  i n t o  four  groups ,  two experimental  and two 
c o n t r o l :  t h e  s tu d e n t s  with high c r e a t i v i t y  indexes were randomly
ass igned  t o  experimental  and con t ro l  groups.  The s tu d e n t s  with  low c r e a ­
t i v i t y  indexes were a l s o  ass igned t o  experimental and con t ro l  groups.
Treatment c o n s i s t e d  of  twelve 60 minute s e s s io n s  held bi-weekly f o r  
a per iod  of  s ix  weeks. The s e s s io n s  c o n s i s t e d  p r im a r i ly  o f  a combination 
o f  s t r u c t u r e d  group s t r a t e g i e s  t o  develop dec is ion-making ,  problem­
s o lv in g ,  and communication s k i l l s ;  t o  promote s e l f - aw aren e ss ;  and 
in c re a s e  p ro f i c i e n c y  in  t h e  a reas  of  t e s t - t a k i n g  and study s k i l l s .  A 
doc to ra l  l e v e l ,  l i c e n s e d  p ro fe s s io n a l  counse lo r  with  a background in  
group counse ling  and in  working with  g i f t e d  s tu d e n t s  conducted th e  group 
exper iences  during t h e  school day.
Two s t a t i s t i c a l  procedures  were used t o  t e s t  t h e  hypotheses f o r  t h i s
s tudy .  Analysis  of  Variance with an a p r i o r i  c o n t r a s t  was used f o r
t e s t i n g  Hypothesis  One and Two, t o  determine i f  t r e a tm e n t  had an e f f e c t  
on th e  s e l f - c o n c e p t  and l e ade r sh ip  s k i l l s  of  t h e  experimental  group.  I t  
was a l s o  used t o  t e s t  Hypotheses Four and Five  t o  determine i f  w ith in  th e
experimental  group t h e r e  was g r e a t e r  gain f o r  h ig h - c r e a t i v e  s tu d e n t s  when
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compared to  t h e  lo w -c rea t iv e  s tu d e n t s .  A Pearson Product-Moment Corre la ­
t i o n  was used t o  determine i f  t h e r e  was a s i g n i f i c a n t  r e l a t i o n s h i p  
between c r e a t i v e  th in k in g  a b i l i t y ,  s e l f - c o n c e p t ,  and le a d e r s h ip  a b i l i t y  
among s tu d en t s  in  a l l  four  groups.  The 0 .05  leve l  of  conf idence  was the  
c r i t e r i o n  p o in t  f o r  r e j e c t i o n  of  the  hypotheses .
Statement of  Findings
From the  a n a l y s i s  of  the  s t a t i s t i c a l  da ta  p resen ted  in  t h i s  s tudy ,  
t h e  fol lowing f ind ings  were e s t a b l i s h e d :
1. There was not a s i g n i f i c a n t l y  h igher  mean gain  score  on s e l f -  
concept  f o r  d isadvantaged g i f t e d  s tuden t s  who p a r t i c i p a t e d  in  a program 
of  s t r u c t u r e d  group counsel ing compared to  th e  con t ro l  groups as measured 
by th e  PHCSCS.
2.  There was not a s i g n i f i c a n t l y  h igher  mean gain  score  on l e a d e r ­
ship f o r  d isadvantaged  g i f t e d  s tu d e n t s  who p a r t i c i p a t e d  in a program of 
s t r u c t u r e d  group counsel ing  compared t o  th e  con t ro l  group as measured by 
th e  SRBCSS, Pa r t  IV, Leadership S k i l l s .
3.  There was no s t a t i s t i c a l l y  s i g n i f i c a n t  c o r r e l a t i o n  between 
c r e a t i v e  th in k in g  t e s t  s c o re s ,  s e l f - c o n c e p t  t e s t  scores  and leadersh ip  
t e s t  s co re s .
4.  There was a s i g n i f i c a n t  c o r r e l a t i o n  between s e l f - c o n c e p t  t e s t  
sco res  and l e a d e r s h ip  t e s t  s co re s .
5. There was not a s i g n i f i c a n t l y  h igher  mean gain  score  on s e l f -  
concept  f o r  h ig h - c r e a t i v e  s tuden t s  compared t o  t h e  lo w -c re a t iv e  s tuden t s  
in  th e  experimental  groups as measured by t h e  PHCSCS.
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6 . There was not  a s i g n i f i c a n t l y  h igher  mean gain sco re  on l e a d e r ­
ship fo r  t h e  h ig h - c r e a t i v e  s tuden t s  compared t o  t h e  lo w -c re a t iv e  s tuden t s  
in  t h e  experimental  groups as measured by the  SRBCSS, Pa r t  IV, Leadership 
C h a r a c t e r i s t i c s .
Conclusions
Based on t h e  f ind ings  of  t h i s  r e s e a r c h ,  t h e  fo l lowing conclus ions  
from t h e  study are sugges ted :
1. Disadvantaged g i f t e d  elementary s tuden t s  who p a r t i c i p a t e  in  a
program of  s t r u c t u r e d  group counsel ing  do not appear t o  show a g r e a t e r
improvement in  s e l f - c o n c e p t  than  those  who do not as  measured by th e  
PHCSCS.
2.  Disadvantaged g i f t e d  elementary s tu d e n t s  who p a r t i c i p a t e  in  a
program of  s t r u c t u r e d  group counseling do not appear t o  show a g r e a t e r
in c r e a s e  in  l e a d e r s h ip  a b i l i t y  compared t o  those  who do not  as  measured 
by t h e  SRBCSS, Pa r t  IV, Leadership C h a r a c t e r i s t i c s .
3.  The c r e a t i v e  t h in k in g  a b i l i t y  o f  d isadvantaged  g i f t e d  elemen­
t a r y  s t u d e n t s ,  as  measured th e  t h e  TTCT does not appear t o  be r e l a t e d  to  
s e l f - c o n c e p t  as  measured by the  PHCSCS, or  l e ad e r s h ip  as measured by th e
SRBCSS. However s t u d e n t ' s  l e ad e r s h ip  a b i l i t y  does appear t o  be r e l a t e d
t o  t h e i r  s e l f - c o n c e p t s .
4.  H igh -c rea t ive  d isadvantaged  g i f t e d  s tu d e n t s  who p a r t i c i p a t e  in
a program of s t r u c t u r e d  group counse ling  do not appear t o  show a g r e a t e r
ga in  i n  s e l f - c o n c e p t  than  lo w -c rea t iv e  s tuden t s  who a l s o  p a r t i c i p a t e  in  
t h e  program.
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5. H igh -c rea t ive  disadvantaged g i f t e d  s tu d en t s  who p a r t i c i p a t e  in  
a program of s t r u c t u re d  group counsel ing do not  appear t o  achieve a 
g r e a t e r  i n c re a s e  in  l e ade r sh ip  s k i l l s  than  low -c rea t ive  s tu d en t s  who a l so  
p a r t i c i p a t e  in  th e  program.
Piscuss ion
Examination of  t h e  C r e a t i v i t y  Indexes may provide ad d i t io n a l  and 
useful  in form at ion  concerning the  outcome of  t h e  p re s en t  i n v e s t i g a t i o n .  
The lack  of  g r e a t e r  ga ins  among th e  h ig h - c r e a t i v e  experimental  group 
could be a t t r i b u t e d  t o  th e  way in  which the  group s e s s ions  were conduc­
t e d .  The s e s s io n s  which were s t r u c t u r e d  exper iences  may have had a nega­
t i v e  e f f e c t  on how much th e  s tuden t s  in  t h i s  p a r t i c u l a r  group b en e f i ted
as  opposed t o  what they  may have gained from l e s s  s t r u c t u r e d  ones.  Sisk 
(1977) advocates  t h e  use of  c r e a t i v e  a c t i v i t i e s  in  l e a d e r s h ip  t r a i n i n g .  
In t h i s  way th e  in t e rp e r s o n a l  s k i l l s  t h a t  a s s i s t  i n  th e  s e l f -  
a c t u a l i z a t i o n  p rocess  can be developed and maximum p o t e n t i a l  can be 
achieved .  The same s e s s ions  may have p o s i t i v e l y  a f f e c t e d  th e  lower-  
c r e a t i v e  s tu d e n t s  so t h a t  they in t e r n a l i z e d  more of  t h e  exper iences .
The s e l f - c o n c e p t  and l e ad e r s h ip  p e r c e n t i l e  ranks a r e  co n t ra ry  t o  
re sea rch  concerning  th e s e  a reas  and th e  disadvantaged  s tu d en t  (Gomez, 
1978; S i s k ,  1975; Thompson, 1972),  which found t h a t  d isadvan taged  s t u ­
den t s  have markedly low s e l f - e s t e e m .  The mean score  f o r  th e  e n t i r e  group 
on th e  PHCSCS p r e t e s t  was 61.5 which ranked in  th e  71s t  na t iona l
p e r c e n t i l e  according t o  th e  norms manual ( P i e r s ,  1969).  The mean score
on th e  l e ad e r s h ip  p r e t e s t  was 32 .5 .  The mean score  on th e  le a d e r s h ip  
p r e t e s t  was 32 .5 .  The manual f o r  th e  SRBCSS (R e n z u l l i ,  1976) inc ludes
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r e s u l t s  of  s t u d i e s  conducted t o  determine  i f  the  s c a le s  could 
s u f f i c i e n t l y  d i s c r i m in a t e  between groups of  c h i l d r e n .  The mean score  on 
t h e  leadersh ip  s c a l e  f o r  g i f t e d  s tuden t s  was 29.48 and f o r  average s t u ­
d e n t s ,  22.33.  The scores  obta ined  fo r  t h e  e n t i r e  group of  s u b je c t s  
t a k in g  p a r t  in  th e  p re s en t  i n v e s t i g a t i o n  was 32 .5 .  Thus i t  would seem 
t h a t  evidence s t ro n g ly  in d i c a t e s  t h a t  the  s u b je c t s  composed an a ty p ica l  
group whose r e s u l t s  could not be a c c u ra te ly  p re d ic te d  when based on 
t y p i c a l  norms.
E f fo r t s  were made t o  a d j u s t  f o r  in t e rv en in g  and ex t raneous  v a r i a b l e s  
such as peer  soc ia l  s t a t u s ,  and l o g i s t i c s  o f  t ime.  However, th e s e  f a c ­
t o r s  may have had an important  e f f e c t  on th e  outcome of t h e  experimenta­
t i o n .  P resent  th roughout t h e  experiment was a f a c t o r  of  d i f f e r e n c e s  in 
m a tu r i ty  o f  t h e  s u b j e c t s .  F i f t h  and s i x t h  grade s tu d e n t s  were grouped 
to g e th e r  and in  severa l  in s ta n ces  i t  was repor ted  t h a t  t h e  s i x t h  graders  
appeared t o  have more conf idence  in  speaking and s e l f - e x p r e s s i o n .  This 
may have been due t o  t h e  f a c t  t h a t  they  were o ld e r  and in  a h igher  grade.  
Many of t h e  f i f t h  g raders  appeared t o  be conscious  of  t h e i r  soc ia l  
s tand ing  and as a r e s u l t ,  had l e s s  verbal  p a r t i c i p a t i o n .  The t ime of  
y e a r  t h e  t r e a tm e n t  took p lace  may have a l s o  adverse ly  a f f e c t e d  t h e  o u t ­
come of  th e  experiment .  Schools were due t o  c l o s e  f o r  th e  summer towards 
t h e  end of  t h e  p r o j e c t  and va r ious  school c lo s in g  a c t i v i t i e s  held during 
t h e  day may have d i s ru p te d  t h e  normal ro u t in e  and s tu d en t  behav ior .  In 
a d d i t i o n ,  t h e  school in  which th e  group s e s s io n s  were conducted was 
without  a i r  c o n d i t io n in g .  The combination of  t iming and hea t  may have 
c o n t r ib u te d  t o  s h o r t  a t t e n t i o n  spans of  s tu d e n t s  toward t h e  end of  t r e a t ­
ment.  The ins t rum ents  chosen f o r  the  s tu d y ,  th e  Torrance Tes ts  of
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Crea t ive  Thinking, t h e  P i e r s - H a r r i s  C h i l d r e n ' s  Sel f-Concept  S c a l e , and 
th e  Scales  f o r  Rating th e  Behavioral C h a r a c t e r i s t i c s  of Super io r  Stu­
d e n t s , P a r t  IV, Leadership C h a r a c t e r i s t i c s  were t h r e e  of  t h e  most widely 
used and accepted f o r  use i n  r esearch  s t u d i e s .  However t h e r e  i s  
co n s id e ra b le  d ivergence on what c r e a t i v i t y  a c t u a l l y  i s  ( T r e f f i n g e r ,  
R e n zu l l i ,  and F ie ldhosen ,  1971). C r e a t i v i t y  as  measured by th e  TTCT 
should be viewed as c r e a t i v e  th in k in g  a b i l i t y  def iend  by t h a t  ins trument 
and not n e c e s s a r i l y  c r e a t i v e  performance o r  c r e a t i v i t y  as def ined  by 
o th e r  measures of  c r e a t i v i t y .
Therefore  th e  hypothesi s  t h a t  s e l f - c o n c e p t  and l e a d e r s h ip  s k i l l s  a re  
not a f f e c t e d  by c r e a t i v i t y  should not be g e n e ra l i z e d .  The r e s u l t s  of  
t h i s  s tudy only show t h a t  s e l f - c o n c e p t  as  measured by t h e  PHCSCS and 
l e a d e r s h ip  as measured by th e  SRBCSS i s  not  a f f e c t e d  by c r e a t i v i t y  as 
measured by t h e  TTCT.
Recommendations
The fo l lowing recommendations fo r  f u t u r e  study a re  based on th e  
f ind ings  and conclus ions  of  t h i s  s tudy ,  t h e  review of r e l a t e d  l i t e r a t u r e ,  
and in form at ion  gained as a r e s u l t  o f  conducting t h i s  i n v e s t i g a t i o n :
1. F u r the r  r esearch  i s  needed in  th e  f i e l d  of  c r e a t i v i t y  measure­
ment f o r  t h e  disadvantaged  g i f t e d .  The use of  va r ie d  ins truments  
measuring c r e a t i v i t y  might  p rovide  ad d i t io n a l  in form at ion  concerning 
c r e a t i v e  th in k in g  a b i l i t y  versus  ac tua l  c r e a t i v e  performance o f  t h i s  
s p e c i f i c  group.  I t  w i l l  a l s o  serve  to  e x p la in  c r e a t i v e  a b i l i t y  as 
def ined  by o th e r  measures.
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2.  F ur ther  re sea rch  i s  needed in  th e  f i e l d  of  l e ad e r s h ip  measure­
ment and t r a i n i n g  fo r  i n t e l l e c t u a l l y  and academical ly  g i f t e d  s tu d e n t s .  
This could gene ra te  more f i n i t e  in s t ru m en ta t io n  and provide a l t e r n a t e  
cho ices  fo r  use.  F r a i s e r  (1979) s t a t e s  t h a t  developing ap p ro p r ia t e  
s k i l l s  f o r  a n t i c i p a t i n g  and coping with  t h e  f u tu r e  i s  a c r i t i c a l  need of 
d isadvantaged  g i f t e d  c h i l d r e n ,  f o r  o f t e n  they  can quickly  be consumed by 
a t t i t u d e s  o f  apathy or  i n d i f f e r e n c e  when th e  f u t u r e  appears hope less .
3. Experimental s t u d ie s  i n v e s t i g a t i n g  th e  s e l f - c o n c e p t  and l e a d e r ­
sh ip  s k i l l s  of  d isadvan taged  g i f t e d  elementary s tu d e n t s  should be 
conducted on a wider s c a l e .  Previous r esearch  has concen t ra ted  p r im a r i ly  
on th e  disadvantaged c h i l d  o r  the  g i f t e d  c h i ld  (Colangelo and Exum, 1979; 
S i s k ,  1975; Torrance and Allan ,  1965).  The combination of  th e  two 
c h a r a c t e r i s t i c s ,  g i f t e d  and d i sadvan taged ,  produces a unique ind iv idua l  
about whom l i t t l e  i s  known. P oss ib le  d i f f e r e n c e s  e x i s t i n g  between t h i s  
group and o th e r s  should be d iscovered .
4.  Longitudinal  s t u d i e s  of  c r e a t i v i t y ,  s e l f - c o n c e p t ,  and l e a d e r ­
sh ip  of  d isadvan taged  g i f t e d  s tu d en t s  i s  recommended. P er iod ic  
comparisons should be made between s tu d e n t s  rece iv ing  counse ling  or  
t r a i n i n g  in  th e s e  a rea s  and those  not  r ece iv ing  such t r a i n i n g .  One such 
study conducted by Torrance (1977) i s  s t i l l  in  p ro g re s s .
5. There should be implementat ion of  group guidance and i n s t r u c ­
t i o n a l  a c t i v i t i e s  focus ing  on th e  needs of  t h e  d isadvantaged g i f t e d .  
This w il l  p rov ide  them an oppor tun i ty  t o  develop t h e i r  p o t e n t i a l s .  
T o r rance ' s  (1977) t h e s i s  i s  t h a t  th e  g r e a t e s t  s t r e n g t h s  of  disadvantaged 
and c u l t u r a l l y  d i f f e r e n t  s tu d e n t s  a r e  t h e i r  c r e a t i v e  s k i l l s  and
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m o t iv a t io n s ,  and t h a t  th e s e  should be given p r i o r i t y  c o n s id e ra t io n  in 
developing c u r r i c u l a  and c a r e e r  p lans  f o r  them.
6 . Those r e s p o n s ib le  f o r  t h e  planning of  guidance and counsel ing  
programs f o r  th e  d isadvantaged g i f t e d  and t a l e n t e d  s tuden t  should be very 
cogn izan t  o f  s tu d e n t  s e l f - c o n c e p t .  Programs should be planned c a r e f u l l y  
so t h a t  components a r e  based on research  and designed t o  meet th e  s t u ­
d e n t ' s  s p e c i f i c  needs.
The l i m i t a t i o n s  o f  th e  c u r r e n t  i n v e s t i g a t i o n  as well as t h e  im pl ica ­
t i o n s  f o r  f u t u r e  study provide a b a s i s  from which th e  fo l lowing recommen­
d a t io n s  a re  made:
7.  Use of  only one grade leve l  should be made t o  al low fo r  
d i f f e r e n c e s  in  m a tu r i t y  and i n t e l l e c t u a l  development of  s t u d e n t s .  I f  
t h i s  i s  not  f e a s i b l e ,  e f f o r t s  should be made t o  con t ro l  f o r  grade  l e v e l .
8 . The t ime of  y e a r  in  which th e  study i s  t o  be conducted should 
be chosen with  c a r e .  Excessive i n t e r r u p t i o n s  of  t h e  d a i ly  ro u t i n e  by 
v a r ious  a c t i v i t i e s  and s tu d en t  a n t i c i p a t i o n  of  ho lidays  and vaca t ions  
could d i s t o r t  t h e  r e s u l t s  o f  t h e  s tudy .
9.  The use and development of  o th e r  ins trum ents  measuring c r e a t i ­
v i t y ,  s e l f - c o n c e p t ,  and l e ade r sh ip  should be made. For th e  purpose of  
t h i s  s tu d y ,  th e  v a r i a b l e s  a re  def ined  i n  terms o f  what i s  measured by th e  
TTCT, PHCSCS, and th e  SRBCSS. R ep l ica t ion  o f  t h i s  i n v e s t i g a t i o n  using 
o t h e r  measuring dev ices  may provide  d i f f e r e n t  r e s u l t s  due t o  t h e  i n s t r u ­
m en t ' s  as sessment and view o f  t h e  q u a l i t i e s  t h a t  make up c r e a t i v i t y ,  
s e l f - c o n c e p t ,  and l eade rsh ip  a b i l i t y .
APPENDIX A
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APPENDIX B
GROUP SESSIONS
Discussion and A c t iv i ty  Focus
Session  1
1. I n t ro d u c t io n  t o  group purpose and p ro cess .
2.  O r ie n ta t io n  t o  in t e rp e r s o n a l  communication s k i l l s  inc luding  
a c t i v e  l i s t e n i n g  and feedback.
Session 2 ( s e l f - c o n c e p t )
1.  Personal  i d e n t i t y ,  s t r e n g t h s  and weaknesses,  p o s i t i v e  a spec t s  
o f  each group member.
Session 3 (S e l f -concep t )
1. Personal decision-making through va lues  c l a r i f i c a t i o n .
2.  The e f f e c t s  of  o t h e r ' s  ex p ec ta t io n s  on our personal  va lues  and 
i d e a l s .
Session 4 ( l e a d e r s h ip )
1. C r i t i c a l  th ingk ing  and decision-making through r i s k - t a k i n g ,  
ch a l l e n g e ,  use o f  im agina t ion .  Use of  s im u la t i o n s .
Session  5 ( s e l f - c o n c e p t  and l e ad e r s h ip )
1. Goal s e t t i n g  and t ime management.
2.  Assess ing o n e ' s  p rogress  in  terms of  ach ieving h i s  g oa l s .
3.  How t o  modify goa ls  i f  necessary .
Session 6 ( l e a d e r s h ip )
1. Analyzing component p a r t s  o f  problems.
2.  Synthes iz ing  da ta  i n t o  a p la n .
Session 7 ( le a d e r s h ip )
1. C rea t ive  and p roduc t ive  th in k in g  te ch n iq u es .
A. Brainstorming
B. Generat ing and ev a lu a t in g  m u l t ip l e  ideas  and s o l u t i o n s  to  
problems.
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S e s s i o n  8  ( l e a d e r s h i p )
1. Decision making through problem-solv ing ,  deduc t ive  reasoning ,  
and study of  t h e  f u t u r e .
Sess ion 9 ( le a d e r s h ip )
1. S e n s i t i v i t y  t o  t h e  needs of  o t h e r s .
2.  Using t a c t  and diplomacy in  dea l ing  with  o t h e r s .
Sess ion 10 (study s k i l l s )
1.  Note t a k i n g ,  b a s ic  re sea rch  s k i l l s - - c o l l e c t i n g ,  o rg an iz in g ,  and 
p r e s e n t a t i o n  of  d a t a .
Sess ion 11 ( t e s t  t a k ing  s k i l l s )
1. Purposes and types  of  t e s t s .
2.  Tes t ing s k i l l s - - c l a s s i f y i n g ,  p a t t e r n i n g ,  a n a l o g ie s .
3.  P r a c t i c e  sample t e s t s .
Session 12 (S e l f -concep t )
1. Group c l o s u r e
A. Statement of  something p o s i t i v e  about each group member.
B. Sharing of  f e e l i n g s  about group exper iences  by each 
member.
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S e s s i o n  1
O b j e c t i v e s
1. To in t roduce  s tuden t s  t o  th e  group purpose and p rocess .
2.  To o r i e n t a t e  s tu d e n t s  t o  in t e rp e r s o n a l  communication s k i l l s
inc lud ing  a c t i v e  l i s t e n i n g  and feedback.
M ate r ia ls
Cookies.
In t ro d u c t io n
Welcome s tu d en t s  and in t roduce  y o u r s e l f .  Break th e  i c e  by o f f e r in g  
cook ie s ,  e x p la in in g ,  "We're going t o  be working t o g e th e r  as a group.  We
ought t o  ge t  acqua in te d ."  Chat f o r  a few minu tes .  (Explain th e  reason
f o r  t h e i r  being in  th e  group: e . g . ,  t o  p r a c t i c e  l e ad e r s h ip  s k i l l s  and to  
work on how we fee l  about  o u r s e l v e s . )  Explain t h a t  t h e i r  names were
picked randomly (out  of  a h a t ) .  No g rades ,  r e p o r t  t o  p a r e n t s  or  t e a c h e r s  
w i l l  be made.
A c t iv i ty
Tell s tu d e n t s  t h a t  they  wil l  begin with a ge t  acquain ted  game. 
Explain t h e  r u l e s :
Students  should s i t  in  a c i r c l e .  Go around th e  c i r c l e  and l e t  each 
person t e l l  t h e i r  f i r s t  and l a s t  names, and something they  l i k e .  
A f te r  t h i s  i s  completed choose one s tuden t  t o  get  in  t h e  middle of  
t h e  c i r c l e .  The s tu d e n t  should clap  hands tw ice and p o in t  t o  any 
s tu d e n t .  That s tuden t  has t o  name th e  four  people s i t t i n g  on h is  
r i g h t .  I f  he cannot ,  he has t o  ge t  in  t h e  middle of  t h e  c i r c l e  and 
r ep ea t  u n t i l  someone e l s e  ge t s  "ou t . "
Discussion
1.  What were some of  t h e  t h in g s  we did while we were p lay ing  th e  
Name Game ( l i s t e n e d ,  looked or  observed ,  repea ted  what was 
s a i d ,  moved)?
2.  How did  you f ee l  when you were c a l l e d  on?
3.  Why i s  i t  importan t  to  l i s t e n  and a c t i v e l y  p a r t i c i p a t e  in  group 
d i s c u s s io n s ?
Explain t h a t  we were doing what s c i e n t i s t s  do.  They observe ,  
i d e n t i f y ,  and v e r a b l i z e .  They use t h e i r  eyes ,  e a r s ,  and o th e r  
senses  t o  study t h i n g s .
4. How can t h i s  be useful  in  our everyday l i v e s ?
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S e s s i o n  2
O b j e c t i v e
1. To enhance s t u d e n t ' s  s e l f - e s t e e m  and a b i l i t y  t o  s e l f - d i s c l o s e  
by in c re as in g  awareness of t h e i r  s t r e n g t h s  and weaknesses.
M a te r i a l s
Paper,  A c t i v i t y  shee t  "Accentuate the  P o s i t i v e , "  p e n c i l s .
A c t i v i t y  1
Have s tu d en t s  choose t h e i r  f a v o r i t e  animal o r  an animal they would 
most l i k e  t o  be. Have s tuden t s  w r i t e  t h e  name of  t h e  animal down and 
t h r e e  p o s i t i v e  q u a l i t i e s  o r  c h a r a c t e r i s t i c s  of  t h e  animal.  Go around the  
c i r c l e  and ask s tu d e n t s  t o  share  with th e  group.  The s tuden t  should 
choose one o f  those  c h a r a c t e r i s t i c s  and apply i t  t o  h im se l f .  Example: 
"A dog i s  f r i e n d l y ,  k ind ,  and happy. I am happy." Students  should do 
th e  same e x e rc i s e  in  r e v e r s e ,  us ing negat ive  c h a r a c t e r i s t i c s .  Example: 
"A dog i s  no isy ,  mean, s tubborn .  I am no isy ."  Each s tuden t  should have 
a chance t o  do t h i s .
P iscuss ion
1. Is  i t  impor tant  t o  know what you can do well and what you
cannot? Why?
2.  Do you have t o  be good a t  every th ing  you do?
3.  What a r e  ways o th e rs  can make us fee l  good about ourse lves?
4.  What a re  ways you can make you f ee l  good about y o u r s e l f ?
5.  Is t h e r e  a d i f f e r e n c e  between emphasizing your s t r e n g t h s  and
bragging?
A c t i v i t y  II
Focus on th e  f a c t  t h a t  a l l  people have s t r e n g t h s  and weaknesses.  
Even t h e  sm ar tes t  s tu d e n t s  have weaknesses and th e  most unpopular  people 
have s t r e n g t h s .
Tell  s tu d en t s  t h a t  they a r e  going t o  l e a r n  more about  themselves by 
complet ing th e  "Accentuate t h e  P o s i t iv e"  worksheet .  I f  t ime p e rm i t s ,  l e t  
s tu d e n t s  read t h e i r  "Fringe  Benef i ts"  paragraphs .  Only al low those  t h a t  
want t o .
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S e s s i o n  3
O b j e c t i v e
1. To help th e  s tu d en t  understand t h a t  a c t io n s  a r e  caused by 
cho ice .
2.  To help th e  s tu d en t  become aware of  t h e  choices  they  a r e  faced 
with each day and th e  de c i s io n s  they  have t o  and can make.
M ater ia ls
A c t i v i t y  shee t s  "Promises,  Promises" and " S p l i t  Decis ions ."
A c t iv i ty
1. Have s tu d e n t s  s i t  in  a c i r c l e .  Tell them t h a t  today they a r e
going t o  l e a r n  about  choosing and dec id ing .  Tell  s tu d e n t s  t o  th in k  of
something they l i k e  t o  do b e t t e r  than  anything e l s e .  Ask, "Who makes you
do your f a v o r i t e  a c t i v i t y ? "  The most common answer w i l l  probably  be "no 
one."  Tell t h e  s tu d e n t s  t h a t  what they  a c t u a l l y  did  was t o  choose (p ick ,  
d e c id e ,  s e l e c t ) .  Ask s tu d e n t s  t o  t e l l  o th e r  t h in g s  they  choose o r  dec ide 
t o  do during th e  day.
2.  Put t h i s  on t h e  blackboard and d i s c u s s :
Decision
A
1
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n
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t
i
v -
e
s
-Outcome
Path
-Outcome
A
1
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i
v -
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Decision
A
1
  t -  —  Hunger
skip i t  e (outcome)
r 
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- - - - v - - -  Full  Feeling 
e (outcome)
s
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3.  Also w r i t e  on th e  b lackboard:  Discuss
Three s t e p s  in  making a d e c i s i o n :
A. what th e  d e c i s io n  i s
B. what a re  th e  cho ices  or  a l t e r n a t i v e s
C. what a re  t h e  outcomes or  consequences
A c t i v i t y
4.  Have s tuden t s  read the  a c t i v i t y  s h e e t ,  "Promises,  Promises" 
s i l e n t l y .  Discuss th e  consequence of  each a c t i o n .
A c t i v i t y
5. Have s tu d en t s  complete th e  a c t i v i t y  s h e e t ,  " S p l i t  Dec is ion."  
Tell  them t o  th in k  of  th e  d e c i s i o n ,  a l t e r n a t i v e s ,  and consequences in 
answering .  Af te r  they  have completed,  l e t  s tu d e n t s  share  and d i scu ss  
t h e i r  cho ices .
8 0
S e s s i o n  4
O b j e c t i v e
To expand th e  l e a r n e r ' s  c ap a c i ty  t o  look a t  c h o ic e s ,  a l t e r n a t i v e s ,  
and make de c i s io n s  through r i s k - t a k i n g ,  c h a l l e n g e ,  and use o f  imagina­
t i o n .
M ater ia ls
"Lost in  t h e  Wild" and "NASA Space Game" A c t iv i ty  s h e e t s .
A c t iv i ty  I
1. Review th e  decision-making process  le a rned  in  the  l a s t  s e s s io n .  
Discuss t h e  idea t h a t  sometimes i t  helps t o  t a l k  with o th e r s  about 
cho ices .
2. Play "Lost  in  th e  Wild" game. Read each e x e rc i s e  aloud t o  s t u ­
d e n t s .  S tudents  who choose A should go t o  one s id e  of  th e  room while 
s tu d en t s  who choose B should go t o  t h e  o t h e r  s i d e .  As you read each 
e x e r c i s e  l e t  s tuden t s  who choose th e  same answer s tand  t o g e t h e r .  Do ask 
s tu d en t s  t h e i r  reasons  fo r  making c e r t a i n  c h o ic e s .  Proceed through the  
e x e rc i s e  u n t i l  t h e  end.  Have s tuden t s  add up th e  number of days as they 
go. I f  over 10 were t a k en ,  some wrong d e c i s io n s  were made.
Discussion Quest ions
Did you make th e  d e c i s io n s  by y o u rs e l f ?
Did you d i s c u s s  any with  th e  p i l o t ?
How did  you fee l  about making a l i f e  and death dec i s ion?
A c t iv i ty  I I
1. Pass out  t h e  NASA game t o  each s tu d e n t .  Tell the  s tu d e n t s  t o  
read th e  d i r e c t i o n s  s i l e n t l y  while you read them aloud .  They should then 
complete t h e  answer shee t  on t h e i r  own (5 m inu te s ) .
When they  have completed t h i s ,  d iv id e  them in t o  teams of  f i v e  and do 
t h e i r  answers as a group. There must be a m a jo r i t y  agreement before  an 
item can be ranked (10 m inu te s ) .  A person from t h e  group should t e l l  how 
they ranked th e  items and why.
Discussion  Quest ions
Did you score  as well when you made d e c i s i o n s  by y o u r s e l f  as  when 
you were working with o the rs?
What did  you do when you and ano ther  person could not agree  on an 
answer?
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Does i t  sometimes help t o  t a l k  over  p o s s ib le  cho ices  with o the r  
people?
When might i t  help? When might i t  not help?
With whom does a f in a l  d e c i s io n  or  cho ice always r e s t ?  When do you 
th in k  the  bes t  d e c i s i o n s  a r e  made?
8 2
S e s s i o n  5
O b j e c t i v e s
1. To help s tuden t s  become aware of  well-known le ade r s  t o  so c ie ty  
and t h e i r  c o n t r i b u t i o n s .
2. To provide  an oppor tun i ty  fo r  s tuden t s  t o  become aware or  th ink  
about  d e s i r a b l e  l e ade r sh ip  q u a l i t i e s .
3.  To help s tuden t s  a s se s s  t h e i r  l e ad e r s h ip  s t y l e  and p o t e n t i a l .
M ate r ia ls
Leadership Packet 
A c t iv i ty
1. Ask s tu d e n t s  i f  they  can t e l l  you what a l e a d e r  i s ?
Ask: Who can t e l l  me what a l e a d e r  i s ?  Can you th in k  of  some people
t h a t  lead you in  your everyday l i f e  ( p a r e n t s ,  t e a c h e r s ,  P re s id en t  of  th e
United S t a t e s ,  m i n i s t e r s ,  e t c ) ?  Do they  lead  in  d i f f e r e n t  ways? What do
they have in  common? How would you d e f in e  a "good" leader?
2.  Say t o  th e  s tu d e n t s :  All of  us a r e  fo l low ers  sometimes,  and
o th e r  t imes we a r e  l e a d e r s .  Think of  t ime when you have been a fo l lower
o r  a l e a d e r .  Do you remember a time when you wished you had not
followed? A t ime when you were glad you were th e  le ader?  A t ime when no 
one would lead?
3.  Pass out the  Leadership Packets .  Let s tu d e n t s  complete th e  
f i r s t  two pages .  Have them draw o r  w r i t e  in  t h e  name of t h r e e  o the r  
people in  the  empty spaces .
4.  Discuss th e  s i t u a t i o n s  on pages 3 and 4.  Let s tu d en t s  share
t h e i r  reposnes and give reasons  f o r  making them. Discuss ap p ro p r ia t e
responses .
5.  Have s tuden t s  complete pages 4 and 5 of  t h e  packe t .  This i s  
only t o  promote se l f -aw areness  and need not be shared with th e  group.
6 . Tell s tu d en t s  t h a t  people have d i f f e r e n t  l e ad e r s h ip  s t y l e s .
Ask them t o  th in k  about t h e i r  l e ade r sh ip  s t y l e .  Do you l i k e  t o  make a l l  
t h e  d e c i s io n s ?  Do you l i s t e n  t o  o th e r  sugges t ions?  Do you l e t  t h e  group 
dec ide on what t o  do?
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S e s s i o n  6
O b j e c t i v e s
1. To help s tuden t s  develop awareness and s e n s i t i v i t y  t o  t h e  needs 
o f  o th e r s .
2. To a s s i s t  s tuden t s  in  l e a rn in g  to  use t a c t  and diplomacy in 
d ea l ing  with o th e r s .
M ate r ia ls
A c t iv i ty  shee t  "Sensib le  Solu tions"  and copy of "Take Me Out t o  the  
Old Ball Game" s t o r y .
A c t iv i ty
1. Ask s tu d e n t s  i f  they  have e v e r  been in  a s i t u a t i o n  where two or 
more people have a disagreement? Do you th ink  i t  i s  p o s s i b l e  f o r  i t  t o  
be solved so t h a t  everyone i s  happy? I f  you have t o  be t h e  one t o  solve 
i t ,  what t h in g s  should you th in k  about befo re  making any d ec i s io n s?  
Should you be loyal  t o  a f r i e n d  even i f  i t  means being d ishones t?  Who or 
why not? Should you make a bad d e c i s io n  t o  keep from hur t ing  someone's 
f e e l i n g s ?  Do you th in k  t h e re  i s  a way you can t e l l  a person something bad 
so t h a t  i t  w il l  not  hu r t  h is  f e e l i n g s  as much o r  make him as  angry? Tell 
s tu d e n t s  t h a t  many t imes in  dea l ing  with  o th e rs  i t  i s  impor tan t  t o  keep
th in g s  going smoothly and keep down c o n f l i c t .  Many jobs  o r  p o s i t i o n s
r e q u i r e  t h i s  s k i l l .  Can you th in k  of  some? Examples: Doctor (g iv ing
h i s  p a t i e n t  bad news),  p r e s id e n t  of  a c lub ,  policeman,  a person who i s  
with  two f r i e n d s  having an argument.
One should c ons ide r  th e  b es t  i n t e r e s t s  as  well a s  f e e l i n g s  and emo­
t i o n s  of  a l l  involved when making a d e c i s i o n  a f f e c t i n g  o th e r s .
2.  Read aloud t o  s tuden t s  each s i t u a t i o n  on t h e  "S ens ib le  Solu­
t i o n s "  s h e e t .  Let s tuden t s  d i s c u s s  what they  would adv ise  t h e i r  f r i e n d s  
t o  do.  Tell how t h i s  adv ice w i l l  a f f e c t  t h e i r  f r i e n d s '  f e e l i n g s .
3.  Read "Take Me Out t o  t h e  Old Ball Game." Afterwards read Miss 
Ramirez 's  o p t io n s .  Write on t h e  board:
  Send Bi l l  and Chuck home
  Ban k ickba l l  and dodgeball
  Ban k ickba l l  and not dodgeball
  Spank Bil l  and Chuck
  Keep th e  whole c l a s s  i n s id e  tomorrow
  Keep Bi l l  and Chuck i n s id e  fo r  a week
  Ask B i l l  and Chuck t o  promise not t o  f i g h t .
Try t o  ge t  s tu d e n t s  t o  rank o rde r  th e s e  op tions  from t h e  b es t  t o  th e  
worst  and t e l l  why.
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O b j e c t i v e
To a s s i s t  t h e  s tuden t  in  becoming aware o f  t h e  importance of  goal 
s e t t i n g ,  t ime management, and assessment of  p ro g r r e s s  in  terms of  goal 
achievement.
M ate r ia ls
Two a c t i v i t y  s h e e t s ,  "Taking Act ion."
A c t iv i ty
1.  .Put th e  word "GOAL" on the  b lackboard .  Ask s tu d e n t s  i f  they
know what a goal i s ?  Explain t o  s tuden t s  t h a t  a goal i s  anything one
words t o  ach ieve .  Ask what a r e  some o f  t h e  goals  we s e t  (good g rades ,  to  
l e a r n  t o  p lay  a s p o r t ,  t o  complete high s ch o o l ,  t o  own a c a r ,  e t c . ) ?  
Managing t ime c o r r e c t l y  i s  impor tant  in  achiev ing  our g o a l s .  I t  i s  u a l ly  
b e s t  t o  have a p lan  of  a c t io n ?  Why?
2.  Tell s tu d e n t s  to  answer th e s e  q ues t ions  t o  themselves while you 
ask them aloud:
1. Are you b a s i c a l l y  organized o r  d i s -o rg an iz ed ?
2.  Do you p r o c r a s t i n a t e  or  p u t - o f f  doing th ings?
3.  Do you do only what i s  expec ted  o r  do you s t r i v e  t o  go
beyond?
4.  Are you a p e r f e c t i o n i s t ?
5. When a r e  you most p roduc t ive  (do your b es t  work)?
3.  Tell s tu d e n t s  t h a t  t h e  f i r s t  s tep  in  working toward o n e ' s  goal 
i s  t o  s e t  up a p la n .  Even sh o r t  term goals  such as w r i t in g  a paper or 
long terms ones such as  p repar ing  f o r  your f u t u r e  c a r e e r  should have a 
p la n .  I t  i s  a l s o  impor tant  t h a t  goals  be r e a l i s t i c .  That i t  i s  p o s s i b l e  
t o  ach ive i t .
4.  Put on b lackboard :  1) Important  and Urgent
2) Important
3) Least  Important
  What c o l o r  socks t o  wear
  Completing homework
  Saving al lowance t o  buy a m o th e r ' s  day g i f t
  Graduating from high school .
Tell s tu d e n t s  t h a t  a l l  a c t i o n s  should be pu t  i n t o  one of  t h e s e  t h r e e  
c a t e g o r i e s .  Ask th e  group t o  rank o rde r  th e s e  goals  from l e a s t  impor tant  
t o  most im por tan t .
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5.  Ask s tu d e n t s  to  complete th e  "Taking Action" a c t i v i t y  s h e e t s .  
They should w r i t e  t h e  s teps  thy  p la n  t o  ta ke  t o  ach ieve t h e i r  goa ls .  For 
a c t i v i t y  shee t  2 ,  they  should work out  an a l t e r n a t e  p lan .  Ask: "Should
a goal ever  be changed or  modified? When? How can you t e l l  i f  you are  
making p rogress  toward your goal (w r i t e  a p lan  of  a c t io n  and go back and 
check i t  p e r i o d i c a l l y ) ?  I f  t ime p e rm i t s ,  s tu d en t s  may want t o  share 
t h e i r  "Taking Action" goals  and p la ns .
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O b j e c t i v e s
1. To help s tuden t s  become aware of  th e  rap id  pace of  change and
how t h i s  change may a f f e c t  our f u t u r e .
2.  To a s s i s t  t h e  s tuden t  in th ink ing  of  ways in  which they might
c o n t r i b u t e  t o  s o c i e t y  in t h e  f u t u r e .
M ate r ia ls
Paper and p e n c i l .
A c t iv i ty
1. Ask s tuden t s  what t h e  word " fu tu re"  means. Explain t h a t  every­
one has a f u tu r e  and t h a t  some of them w i l l  probably be f u tu r e  l e a d e r s  in  
one r e s p e c t  or  a n o th e r .  Two hundred y e a r s  ago no one thought t h a t  we 
would have t e l e v i s i o n s ,  computers ,  o r  space e x p lo ra t i o n .  What a r e  some 
o th e r  ways t h a t  t h in g s  a re  d i f f e r e n t  than  they  were then?
A c t iv i ty
2.  Ask s tu d e n t s  t o  w r i t e  how they  see s o c i e t y ,  t h e  world,  and
themselves twenty or  t h i r t y  y ea r s  from now. Include any problems t h a t  
might e x i s t  and what you would do t o  so lve  them i f  you had th e  power.
3.  Let s tu d e n t s  read t h e i r  papers  t o  t h e  group.
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Object ive
To in t roduce  th e  concept  of  l e a rn in g  p a t t e r n s  and help th e  s tuden t  
c l a r i f y  h i s  own ind iv idua l  l e a rn in g  s t y l e .
M ate r ia l s
A c t iv i ty  s h e e t s ,  "How Do I Learn?" and "Homework C h e c k l i s t . "
A c t i v i t y  I
1. Tell s tu d en t s  t h a t  today they  a r e  going t o  f in d  out  more about 
how they  l e a rn  b e s t .  S t re s s  t h a t  no one le a rn in g  s t y l e  i s  b e t t e r  than 
a n o th e r .  We each l e a r n  d i f f e r e n t l y .  We each have our a rea s  of  s t r e n g t h .
2. Have s tu d en t s  complete t h e  "How Do I Learn?" q u e s t i o n n a i r e .  
A f te r  they  have f i n i s h e d  l e t  each s tu d e n t  t e l l  i n  a few sen tences  what 
they  b e l iev e  t h e i r  l e a rn ing  s t y l e  i s .
Discussion
1. How can being aware o f  your ind iv idua l  le a rn in g  p a t t e r n  help 
you?
2. What a r e  some o th e r  ques t ions  t h a t  may be added t o  th e  l i s t ?  
(S tudents  can brains torm o th e r  ques t ions  t h a t  may be impor tant  
f o r  how we l e a r n . )
A c t i v i t y  II
Pass out  t h e  "Homework C h e c k l i s t . "  Have s tu d e n t s  complete each 
ques t ion  as you read i t .  I t  i s  not necessary  t o  go over  answers o r a l l y .
8 8
S e s s i o n  10
O bject ive
1. To a s s i s t  s tuden t s  in  recognizing t h a t  school assignments can 
be done more e f f i c i e n t l y  and e f f e c t i v e l y  when study s k i l l s  are 
ap p l i e d .
2.  To help s tuden t s  develop an organized approach to  s tudy ing .
3.  To help s tu d en t s  recogn ize ,  understand and p r a c t i c e  study 
s k i l l s  r e l a t e d  t o  independent  p r o j e c t s .
4. To help s tuden t s  determine which s k i l l s  they  need t o  develop.
M ate r i a l s
F i l m s t r i p s ,  " L e t ' s  Learn t o  Study," f i l m s t r i p  p r o j e c t o r ,  c a s s e t t e  
t a p e  pi ayer .
A c t iv i ty
1. Try t o  ge t  s tu d e n t s  t o  t a l k  or  th ink  about s p e c i f i c  problems 
they  have with schoolwork.  Ask a few q u e s t i o n s .  What a re  th e  most 
d i f f i c u l t  a spec t s  of  schoolwork f o r  you? Scheduling and organ iz ing  your 
t ime? Gett ing t h e  most ou t  of  c l a s s ?  F igur ing how t o  ge t  s t a r t e d  on a 
p r o j e c t ?  Knowing ex a c t ly  what t o  s tudy? Taking good notes?
2.  Tell s tu d e n t s  t h a t  developing study s k i l l s  can help do school­
work more e f f i c i e n t l y  and e f f e c t i v e l y .  The f i l m s t r i p s  and d i s c u s s io n s  
should help them develop an organized approach t o  s tudy ing .
3.  Show " L e t ' s  Learn t o  Study" f i l m s t r i p s  p a r t  I and I I .  Have 
s tu d e n t s  complete a c t i v i t y  frames as a d i s c u s s io n .
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O b j e c t i v e
1. To acqua in t  s tuden t s  with  the  purposes and types  o f  t e s t s .
2. To f a m i l i a r i z e  s tuden t s  with t h e  t e s t i n g  s k i l l s  of  c l a s s i f y i n g ,  
p a t t e r n i n g ,  and an a lo g ie s .
M ate r i a l s
A c t i v i t y  s h e e t s ,  "Helpful Hints  in  Test-Taking" and " C l a s s i f i c a t i o n ,  
Analog ies,  P a t t e r n s . "
A c t iv i ty
1. Explain t o  s tuden t s  t h a t  we w i l l  come in  co n ta c t  w ith  t e s t s  
everywhere we go in  l i f e .  Ask s tuden t s  t o  name some reasons  people ta ke  
t e s t s  o th e r  than  in  school .  Examples: Armed f o r c e s ,  jobs  (policemen,
t e a c h e r s ,  d o c t o r s ,  e t c . ) ,  Olympic teams,  movie s t a r s  ( sc reen  t e s t s ) .  
Tes ts  a r e  usua l ly  given t o  measure something.
2. Ask s tu d e n t s  t o  bra ins torm helpful  h in t s  f o r  l e a rn in g  how t o  
ta ke  a t e s t .  A f te r  they  have completed t h i s ,  pass  out  a c t i v i t y  s h e e t ,  
"Helpful Hints  f o r  Test Taking,"  and d i s c u s s .
3.  Tell s tu d e n t s  t h a t  many s ta ndard ized  t e s t s  measure c e r t a i n  
types  of  verbal  s k i l l s  such as c l a s s i f y i n g ,  working p a t t e r n s ,  and 
an a l o g ie s .  Explain:  C l a s s i f i c a t i o n  o rgan izes  and b r ings  o rde r  t o  th in g s  
by p u t t i n g  them i n t o  groups.  the items a r e  u s u a l ly  a l i k e  in  some way. 
Write on board:
Pen, p e n c i l ,  crayon,  magic marker ( t o o l s  f o r  w r i t in g )
Anger, happ iness ,  j o y ,  sadness ( f e e l i n g s  o r  emotions)
Expla in:  An analogy i s  a r e l a t i o n s h i p  o r  s i m i l a r i t y  e x i s i t n g
between two word meanings t h a t  may or  may not  o r d i n a r i l y  be thought o f .  
There a r e  four  ba s ic  ty p e s .  Write on board:
Whole-part :  e l e p h a n t / t r u n k  boy/arm
P lace :  g love /hand---------sh o e / fo o t
Opposite:  y e s /n o  b lack /w h i te
Purpose:  te e th /chew -------- e a r / h e a r
Explain:  A p a t t e r n  i s  an i n t e r r e l a t e d n e s s  between o b j e c t s ,  l e t t e r s ,  
and /o r  numbers in  a s e r i e s .  Write on board:
2 , 4 , 6 , 8 , _____
1A, 3B, 5C, 7D,  _____
4. Have s tu d e n t s  complete a c t i v i t y  s h e e t ,  " C l a s s i f i c a t i o n ,  
Analogies ,  P a t t e r n s . "  Go over  answers i f  t ime p e rm i t s .
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O b j e c t i v e s
1. To help s tuden t s  in  applying  what they  have lea rned  t o  t h e i r  
everyday l i f e  ex p e r i en ces .
2. To bring c l o s u r e  to  t h e  group exper ience .
M ate r i a l s
Paper ,  p e n c i l .
A c t iv i ty
Have s tuden t s  w r i t e  "Group Ref lec t ion"  a t  th e  top of  th e  paper .  
S tuden ts  should complete t h e  fo l lowing s en tenc es :  Write on board:
1. I lea rned  t h a t
2 . I f e l t  good when
3. I had fun when
4. Something I p la n  t o  do a s  a r e s u l t  o f  t h i s  group exper ience  _
5.
•
Something I would l i k e  t o  say t o  t h e  l e a d e r
Go around and have each s tu d en t  read one s ta tement  they choose (only 
one) .  C o l l ec t  papers .
Tell s tu d e n t s  how much you have enjoyed working with  them and t h a t  
you have learned  many t h i n g s  from them.
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A b s t r a c t
THE EFFECTS OF A PROGRAM OF STRUCTURED GROUP COUNSELING ON THE SELF- 
CONCEPT AND LEADERSHIP SKILLS OF DISADVANTAGED GIFTED ELEMENTARY SCHOOL 
STUDENTS
Shel ia  Gibbs Hil 1, Ed.D.
The College of  William and Mary i n  V i r g in i a ,  December 1982 
Chairman: Dr. Kevin E. Geoffrey
The purpose of  t h i s  s tudy was t o  determine  t h e  e f f e c t s  of  p a r t i c i p a ­
t i o n  in  s t r u c t u r e d  group counsel ing on th e  s e l f - c o n c e p t  and l eadersh ip  
s k i l l s  of  d isadvantaged  g i f t e d  elementary  school c h i ld r e n .
S ubjec ts  were f o r t y - e i g h t  elementary s tu d en t s  from t h e  Chesapeake 
Public  School D i s t r i c t  in  Cheaspeake, V i rg in i a .  All s tu d e n t s  had been 
i d e n t i f i e d  as p o t e n t i a l l y  g i f t e d  and t a l e n t e d  and were in  a t tendance  a t  a 
school des igna ted  as T i t l e  I by t h e  Elementary and Secondary Act of  1965 
(ESEA).
Three ins t rum ents  were used t o  ca r ry  out  t h e  s tudy :  The Torrance
Tes t s  of  C rea t ive  Thinking (TTCT), f i g u r a l  form, to  measure c r e a t i v e  
thin'k'ing a b i l i t y ;  t h e  P i e r s - H a r r i s  C h i l d r e n ' s  Self-Concept  Sca le (PHCSCS) 
t o  measure change in  s e l f - c o n c e p t ;  and t h e  Scales f o r  Rating the  
Behavioral  C h a r a c t e r i s t i c s  of  Super io r  S tudents  (SRBCSS), P a r t  i v ,  
Leadership C h a r a c t e r i s t i c s  t o  measure change in  l e a d e r s h ip .
The re sea rch  des ign  used f o r  t h e  i n v e s t i g a t i o n  was th e  P r e t e s t -  
P o s t t e s t  Control Group Design.  Analysis  o f  Variance us ing an a p r i o r i  
c o n t r a s t  was employed t o  determine s i g n i f i c a n c e  of  t r e a tm e n t .  A Pearson 
Product-Moment C o r r e la t io n  was used t o  i n v e s t i g a t e  t h e  r e l a t i o n s h i p  
between c r e a t i v e  t h in k in g  a b i l i t y ,  s e l f - c o n c e p t ,  and l e a d e r s h ip  s k i l l s .  
All hypotheses were t e s t e d  a t  th e  .05 leve l  of  conf idence .
The f ind ings  in d i c a te d  t h a t :  (1) p a r t i c i p a t i o n  in  a program of
s t r u c t u r e d  group counse l ing  did not  s i g n i f i c a n t l y  in c re a s e  s e l f - c o n c e p t  
o r  l e a d e r s h ip  t e s t  scores  of disadvantaged g i f t e d  s tuden t s  and (2) among 
t h e  program p a r t i c i p a n t s ,  high c r e a t i v e  s tu d e n t s  did not  have s i g n i f i ­
c a n t ly  h igher  mean gain scores  i n  s e l f - c o n c e p t  and l e a d e r s h ip  than  low 
c r e a t i v e  s tu d e n t s .  I t  was a l s o  found t h a t  (3) al though t h e r e  was no 
s i g n i f i c a n t  c o r r e l a t i o n  between c r e a t i v e  t h in k in g  t e s t  s c o r e s ,  s e l f -  
concept  t e s t  s c o r e s ,  and l e ad e r s h ip  t e s t  s c o r e s ,  t h e r e  was s i g n i f i c a n t  
c o r r e l a t i o n  between s e l f - c o n c e p t  t e s t  sco res  and l e ad e r s h ip  t e s t  sco re s .
Because r esearch  i s  l i m i t e d ,  f u r t h e r  s tudy in v e s t i g a t i n g  th e  s e l f -  
concep t ,  l e a d e r s h i p ,  and c r e a t i v e  t h in k in g  a b i l i t y  o f  disadvantaged  
g i f t e d  s tu d e n t s  i s  needed in  o rd e r  t o  g ene ra te  a broader  base of  know­
ledge and more f i n i t e  in s t ru m e n ta t io n .  In a d d i t i o n ,  group guidance and 
i n s t r u c t i o n a l  a c t i v i t i e s  focus ing on t h e  needs of  th e  d isadvan taged  g i f ­
ted  should be implemented so as t o  provide o p p o r tu n i t i e s  f o r  development 
o f  p o t e n t i a l .
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